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Introduction  

Early beginnings.  Since the 1990’s, some parents and professionals around the country – many 

affiliated with the international disability advocacy organization, TASH -  began “thinking 

college” for transition aged students (Brown & Somerstein, 1990; Butterworth, Jorgensen, 

Rammler, Whelley, & Yuan, 1994;  Rammler, 1993;  Rammler, 2001; Wood & Rammler, 1991).  

In Connecticut, initial efforts involved individual Institutions of Higher Education (IHEs) on 

behalf of a handful of specific students.  In each situation, the parents were proponents of 

inclusive education for their secondary-school-aged children and riding the wave of the lawsuit, 

P.J. et al v. State of Connecticut, Board of Education, et al (P.J. Case).  For example, one 

involved a collaboration between the West Hartford Public Schools and the University of 

Hartford from 1996 – 1999 and another between the Bristol Public Schools and the Human 

Services Department of Tunxis Community College from 1999 - 2003.  A model also was 

developed in collaboration between the West Hartford Public Schools and what was then St. 

Joseph College in which the district’s services for students with Intellectual Disabilities (ID) age 

18-21 were moved out of Conard High School and based on the college campus. These early 

initiatives were disbanded, however, when the students exited IDEA services and the 

administration in both districts changed.   

 

There is no doubt that some isolated situations continue to exist in CT today.  For example, one 

student with ID has been taking inclusive teacher preparation classes at the University of 

Hartford (personal communication, Sheetal Sood, October 17, 2016).  As a result of including 

this student, genuine relationships are being formed and the typical students benefit from seeing 

their professor model inclusive education in action.  They are also exposed to classroom 

applications of positive behavior supports, differentiated instruction, presuming competency of 

students with ID, and celebration of student body diversity. 

 

A number of other projects similar to the West Hartford-St. Joseph collaboration also started 

around the country that did sustain over time. Some, such as the Baltimore Transition 

Connection (BTC), officially began in 1999.  This was a collaborative effort between the 

Baltimore City Public School System (BCPSS) and several area 2- and 4-year Institutions of 

Higher Education (IHEs) in the Greater Baltimore area.  The BTC is discussed in more detail in 
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Part II of this document.  Others exist without having received any specific grant funds such as 

Gateway’s Step Forward programs that began as collaboration between this CT community 

college and area public schools.  Some, such as Chapel Haven, provide substantially separate 

transition services in which some individuals do take classes at nearby colleges and receive 

support for these activities through the program.   

 

As will be seen, however, few of these earlier start-ups actually align with the current Think 

College model for inclusive Institutions of Higher Education (IHEs).  A checklist for this model 

appears in Appendix A and is discussed later in this introduction.  

 

Federal Involvement. In 2008, the federal Administration on Developmental Disabilities (ADD) 

funded the “Consortium for Postsecondary Education for Individuals with Developmental 

Disabilities:  A National Training Initiative”, based at the Institute for Community Inclusion 

(ICI) at the University of Massachusetts.  The Association of University Centers for Excellence 

(AUCD), of which the University of Connecticut (UConn) Center for Excellence in 

Developmental Disabilities (UCEDD) is a member, was one of the collaborators along with 

seven specific University Centers for Excellence in Developmental Disabilities (UCEDD) – i.e., 

Delaware, Minnesota, Hawaii, South Carolina, Tennessee [Vanderbilt], Ohio, California.  The 

Consortium was charged with conducting research, providing training and technical assistance, 

and disseminating information on promising practices that support individuals with 

developmental disabilities to increase their independence, productivity and inclusion through 

access to postsecondary education resulting in improved long-term independent living and 

employment outcomes. The Consortium is a national resource for knowledge, training, materials, 

and dissemination about the participation of individuals with developmental disabilities in 

postsecondary education.  AUCD continues to be involved in a major post-secondary initiative 

(http://www.aucd.org/template/page.cfm?id=509 ). It is through this involvement, with ongoing 

AID funding1 that the UConn UCEDD has remained current with subsequent TC activities. 

 

                                                           
1 Now renamed the Administration on Intellectual and Developmental Disabilities (AIDD).  This 

federal administration is under the U.S. Department of Health and Human Services 

Administration for community Living. 

http://www.thinkcollege.net/glossary#24
http://www.aucd.org/template/page.cfm?id=509
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In 2010, the U.S. Department of Education’s Office of Postsecondary Education (OPE) awarded 

grants to 27 two- and four-year institutions of higher education or consortia of institutions under 

the model comprehensive Transition and Postsecondary Programs for Students with Intellectual 

Disabilities (TPSID) competition. The purpose of these awards was to develop or enhance 

existing post-secondary options for transition-aged students with ID that were affiliated with 

IHEs.  That same year, the “National Coordinating Center (NCC) - Think College (TC):  College 

Options for People with Intellectual Disabilities,” a project of University of Massachusetts 

Boston Institute of Community Inclusion (ICI), received an over $10.5 million OPE grant in 

order to provide support, coordination, training, and evaluation services to Institutions of Higher 

Education (IHE) which provide postsecondary options for students with Intellectual Disabilities 

(ID).  The NCC also developed a national data base which was used as the basis for this 

document.   

 

With funding from the federal Administration on Intellectual and Developmental Disabilities in 

2011, NCC was able to conduct a comprehensive national training initiative designed to increase 

the participation of individuals with intellectual/developmental disabilities (DD) in 

postsecondary education.  AIDD also awarded mini-grants through the Association of University 

Centers on Disabilities (AUCD) to eight IHEs for the purposes of strategic planning or post-

secondary implementation.    

 

In 2014, TC at ICI, in partnership with Boston Public Schools, Massachusetts Advocates for 

Children, and Roxbury Community College, received a three-year $2.475 million Investing in 

Innovation (i3) grant from the U.S. Department of Education. The grant funded research focused 

around supporting young people with ID as well as autism in transitioning from high school to 

college at ICE sites.  Matching funds were provided by a private foundation. 

 

In 2015, the NCC received continuation funding from OPE for the next five years and TPSID 

grants were awarded to 25 IHEs.  Of these, seven had also been funded in 2010, 12 have existing 

listings in the NCC data base (i.e., were operating TC programs already), and six (Georgia State 

University, Jacksonville State University in Alabama, Portland State University in Oregon, 

http://www2.ed.gov/programs/innovation/index.html
http://www2.ed.gov/programs/innovation/index.html
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Rhode Island College, the University of Kansas, and the University of South Alabama) are new 

start-ups. 

 

Values and Visions underlying This Document.  The UConn UCEDD, along with the 

Connecticut Council on Developmental Disabilities and the CT Office of Protection and 

Advocacy for Persons with Disabilities, are partner agencies under the Developmental 

Disabilities Assistance and Bill of Rights Act of 2000 (DD Act).  A copy of this federal law can 

be found at the Association of University Centers on Disabilities (AUCD) website at 

http://www.aucd.org/docs/urc/dd_act_011907.pdf . This act sets forth clear values and visions 

for services to all individuals with developmental disabilities regardless of the severity of 

challenges they face.  The following quote is from the DD Act: 

Section 101 (a)(1)):  disability is a natural part of the human experience that does not 

diminish the right of individuals with developmental disabilities to live independently, to 

exert control and choice over their own lives, and to fully participate in and contribute to 

their communities through full integration and inclusion in the economic, political, social, 

cultural, and educational mainstream of United States society; (a)(16) the goals of the 

Nation properly include a goal of providing individuals with developmental disabilities 

with the information, skills, opportunities, and support to— (A) make informed choices 

and decisions about their lives; (B) live in homes and communities in which such 

individuals can exercise their full rights and responsibilities as citizens; (C) pursue 

meaningful and productive lives; (D) contribute to their families, communities, and 

States, and the Nation; (E) have interdependent friendships and relationships with other 

persons; (F) live free of abuse, neglect, financial and sexual exploitation, and violations 

of their legal and human rights; (G) achieve full integration and inclusion in society, in an 

individualized manner, consistent with the unique strengths, resources, priorities, 

concerns, abilities, and capabilities of each individual…  (c)(1) Individuals with 

developmental disabilities, including those with the most severe developmental 

disabilities, are capable of self-determination, independence, productivity, and integration 

and inclusion in all facets of community life, but often require the provision of 

community services, individualized supports, and other forms of assistance. 

http://www.aucd.org/docs/urc/dd_act_011907.pdf


6 
 

Compliance with these visions and values underlie the analysis and recommendations of this 

statute. 

So What Exactly is a ñTrueò Think College Model?  According to Debra Hart (personal 

communication, January 7, 2016), the Principal Investigator for TC and the NCC, the “True” 

Think College Model also reflects the DD Act.  Further, she noted that the best indicators of this 

as defined by the TC team at ICI are summarized in a “Checklist for Building Inclusive Higher 

Education Communities.”  This checklist, as noted before, appears in Appendix A.  It provides 

questions for reflection for IHEs, addressing the following: 

¶ “Inclusion is dependent on individual and communal perspectives, moving beyond 

benevolence, clinical/medical interests, or indifference to an attitude about and perception 

of ability that demonstrates a value placed upon difference throughout the higher 

education community… 

¶ “Institutions of higher education celebrate intellectual diversity in the same way that 

racial, gender, cultural, religious, and other forms of diversity are celebrated. They 

recognize that diverse learners require and inspire pedagogical innovation, and that 

innovation benefits all students.  They place genuine value on experiences and 

perspectives of others, respect all forms of learning, and provide opportunities for all 

students to develop to their fullest potential… 

¶ “Inclusion is a human right.  It involves belonging to a community, having access to 

equal opportunities, being free to choose one’s own life path, being actively engaged with 

and alongside others, and being valued for what one brings to the interaction…(and) 

¶ “Inclusion is realized when there is mutual and ongoing benefit among people of varying 

abilities, gender identity, culture, socio-economic status, race, and other forms of 

diversity with shared eagerness to create and sustain those relationships across all aspects 

of higher education.”  Jones, Boyle, May, Prohn, Updike, & Wheeler, 2015)  

These principles and the accompanying questions supporting each on also underlie the analysis 

and recommendations in this document. 

 

Why is Think College Worth Pursuing in Connecticut?  Aside from the values and visions 

and what may seem like “a good idea,” there is research supporting TC as an evidence-based 
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practice (EBP).  Both the UConn UCEDD and CT DOE have been committed to implementation 

of EBP through schools in CT for many years.  Therefore, a TC initiative is worth pursuing in 

CT making it an evidence-based practice.  Here are some examples of the evidence base: 

 

¶ We have known for over two decades that one of the factors associated with employment of 

young adults with disabilities is through the “self-family-friend network” (Hasazi, Gordon, & 

Roe, 1985).  A broad base of literature from human services to business administration points 

to the value of networks formed in college to future adult success.  TC provides that 

networking opportunity for students with ID with presumably the same advantages – not just 

for employment but with tomorrow’s real estate agents, landlords, and community leaders. 

¶ TC specifically results in enhanced competitive employment opportunities at or above 

minimum wage for participants upon exiting their programs (Grigal & Dwyre, 2010; Grigal, 

Hart, Smith, Domin, Sulewski, & Weir [2015; in press];  Migliore, Butterworth, & Hart, 

2009; Moore & Schelling, 2015; Yaminoto, Stodden, & Folk, 2014). 

¶ TC has had a positive impact on self-determination by enhancing the skills of college student 

with ID to make informed personal decisions about their lives (Getzel, 2014).  The entire 

June 2013 issue of the National Gateway to Self-Determination (a consortium of five primary 

UCEDDs and the AUCD) newsletter, The Impact of College on Self-Determination is 

devoted to this (http://ngsd.org/sites/default/files/research_to_practice_sd_-_issue_6.pdf ). 

¶ TC results in academic improvement for students with ID (Voelker, 2013). 

¶ Numerous first person accounts by college students with ID and their parents throughout the 

TC website speak of their improved self-confidence, social lives, improved academics, 

problem-solving, skills related to individual’s personal strengths and interests, a sense of 

belonging, maturity, friendships, and independence. 

¶ Other research supports these varied benefits reported in those case studies (Grigal, Hart, 

Smith, Domin, Sulewski, & Weir [2015;  in press];   Hendrickson, Therrien, Weeden, 

Pascarella, & Hosp, 2015; Izzo & Shuman, 2013; Jones & Gobel, 2012; Kleinhert, Jones, 

Sheppard-Jones, Harp, & Harrison, 2012; Ryan, 2014a;  Zaft, Hart, & Zimbrich, 2004). 

 

Clearly, TC has numerous positive impacts on the lives of college students with ID.  Further, in 

line with the documented benefits of inclusive education on younger students without disabilities 

http://ngsd.org/sites/default/files/research_to_practice_sd_-_issue_6.pdf
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(c.f., Staub & Peck, 1994-95)2, research is strongly suggesting that TC benefits non-disabled 

college students as well (Farley, Gibbons, & Cihak, 2014).  Parents, too, report significant 

satisfaction with their sons and daughters having TC opportunities (Martinez, Conroy, & 

Cerreto, 2012; ).  Furthermore, satisfaction is also reported by IHE faculty who have had the 

experience of teaching students with ID in their inclusive college courses (O’Connor, Kubiak, 

Espiuner, & O’Brien, 2012;  Wintle, 2012) and adult service providers (Sheppard-Jones, 

Kleinert, Druckemiller, & Ray, 2015). 

As Uditsky & Hughson (2012) put it, “Inclusive Postsecondary Education (is) an evidenceȤbased 

moral imperative.” 

Why This Document?  Connecticut applied for but did not receive an award in that first round 

of TPSID funding.  In the interim, several parent groups and other entities expressed an interest 

in applying for the second round but were unable to pull together the partnerships necessary to 

apply in time.  Of the many applicants for the 2015 round of TPSID funding, one that did not 

receive funding was the UCEDD at the University of Vermont (UVM).  The University of 

Connecticut (UConn) UCEDD, however, had written a letter of support for UVM’s application 

which included a plan to provide technical assistance in both Connecticut and Rhode Island for 

future Think College initiatives.   

 

During the Summer of 2015, The UConn UCEDD committed resources to conduct this analysis 

to better position Connecticut for receipt of UVM technical assistance.  When UVM did not 

become a member of Cohort 2, plans were made nonetheless for the UCEDD this project as the 

foundation for an eventual Think College initiative in this state.  This document is a result of that 

commitment and initial discussions with the Bureau of Special Education of the CT Department 

of Education. 

 

Caveat about the Data Analyzed Herein.  Although the number of TC programs listed on the 

NCC website is currently at 267 (up from 245 at the start of this project), this does not mean 

                                                           
2 Although there still is some controversy about full inclusion at the secondary level where 

greater academic rigor and higher stakes exist for passing standardized tests for graduation (c.f., 

Bennett & Gallagher, 2013; Doyle & Giangreco, 2013; Brown, 2015).  
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there are 267 IHEs hosting these programs.  This number was reduced by five listings from 

Connecticut for the purposes of Part I, two because they did not meet the criteria discussed in the 

introduction and three because they are separately addressed in Part III.  To make data analysis 

of the remaining 262 more meaningful, the following three criteria eliminated 157 of the separate 

listings: 

 

¶ Insufficient information in the NCC TC to provide even a bare-bones description of what, 

if anything, was specifically offered to students with ID (10), 

¶ Those that are substantially separate, i.e., they have no affiliation with local 

college/university OR program specifically limits students time to <75% in inclusive 

settings OR the program is actually run by an LEA and students in that program are 

merely allowed access to campus/activities (128) 

¶ Those that specialized in students with other disabilities (e.g., autism, learning 

disabilities, ADHD) but students cannot have ID (9) 

¶ Collapsed to one IHE when there was a second or third programs listed (a) by the same 

IHE at the same site or (b) identical programs run by the same IHE at scattered sites 

which enroll the general student body (8) admitted to that IHE.3 

 

The non-CT omitted listings appear by the first three bulleted criteria, in alphabetical order by 

state, in Appendix B.  It is important to note that a number of IHEs use “Think College” in their 

program listing although the do not meet the standards established herein.  Of the remaining 109 

listings that were not excluded, those with multiple programs were similarly collapsed (see the 

fourth bullet above) to represent 88 separate IHEs that are included in this Part II analysis.  

Interestingly, nine in the first cohort of TPSID funding and seven (including three for which 

funding was renewed) in the second cohort were among those excluded.  According to Debra 

Hart (personal communication, January 7, 2016), this is because the grants were not awarded 

using a stringent criteria of instructional inclusion, such as that required by the P.J. Case. 

 

                                                           
3 No number is provided because this would result in duplication in data which presents 

challenges for interpretation already given its lack of standardization discussed later in this 

document.  
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Additionally, the NCC data base, according to its own documents, “…is suitable for evaluating 

TPSID programs in the aggregate, but does not allow for an impact assessment of program 

activities as they relate to program characteristics and student outcomes” (Grigal, Hart, Smith, 

Domin, & Sulewski, 2015, p. 67). Data is limited for the reasons listed in Table 1 which also 

apply to the Grigal, Hart, Smith, Domin, & Sulewski (in press) for Fiscal Year 2015. 

 

 

Table 1 

Limitations of the NCC Data Base 

¶ Overall, the NCC data do not provide a representative sample of all U.S. higher education 

programs serving students with intellectual disability. Therefore its generalizability is 

limited. 

¶ Despite the NCC’s best efforts to develop questions and response choices to fit the needs 

of all TPSIDs, and to define key terms in a way that allowed for consistency across 

reporting sites, responses may have been subject to respondent bias due to different 

interpretations of program operations and student experiences. While in many instances 

the NCC provided a text response field to allow respondents to report additional 

information, some TPSID respondents may have neglected to report information that 

would allow for better program evaluation. 

¶ The NCC was not permitted to collect follow-up data on students who had exited or 

completed the TPSID program. Therefore, the NCC is not able to collect or review 

longitudinal data on student outcomes.4 

¶ The data reported by TPSIDs is self-reported; therefore, some TPSID programs may have 

inaccurately reported certain data points. While our team went to great lengths to verify 

any discrepancies or noted outliers, it is possible that some data were not reported or were 

entered inaccurately. 

¶ Some of the TPSID programs chose to provide only aggregate data, thus limiting some of 

the analyses the NCC was able to conduct. 

¶ As mentioned previously, the degree to which non-TPSID students enroll in courses 

                                                           
4 However, some of the publications listed in the references and presented as justification for a 

TC initiative in CT were able to follow students after exiting. 
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categorized as inclusive cannot be determined. We only know that the classes deemed 

inclusive are available to non-TPSID students but cannot, in fact, determine if any non-

TPSID students have enrolled in these classes. For this reason, the NCC cannot be certain 

of the extent to which student course enrollments reported as inclusive actually provided 

an inclusive academic experience. 

 

It is for this reason that a major exclusionary criteria for the data analysis in this document relied 

on programs that self-reported self-containments of students with ID is less than or equal to 25%, 

a percentage that approximates that of the P.J. Case. 

 

How This Document Is Organized.  Using these criteria resulted in three main parts to this 

document.  Part I contains a data analysis of all non-CT IHEs that met criteria for inclusion in the 

analysis.  They are addressed in the following order:   

 

¶ Non-CT private colleges and universities offering, at minimum, baccalaureate degrees 

(18)   

¶ Non-CT public colleges and universities offering, at minimum, baccalaureate degrees 

(45).   

¶ Non-CT IHEs offering only 2-year degrees (25). 

 

Each of these subsections summarizes the tables of data contained in Appendices D, E, and F.  

The code for interpreting these tables is in Appendix C.  Summaries address demographics and 

related information concerning students with ID, inclusive academics, and other inclusive 

opportunities. 

 

Part II of this document contains a synopsis of various program models from around the United 

States.  Although many of these models have not resulted in “True Think College” initiatives, 

they nonetheless provide options to consider for any TC initiative in our state. 

 

Part III of this document contains a data analysis of all CT IHEs.  A Map and Alphabetical 

listing of these IHEs appears in Appendix G.   Additional criteria, described in the opening to 
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Part III, reduced the number of IHEs in CT that were analyzed from 39 to 34. Part III is 

organized in the same “groupings” as Part I, i.e.: 

  

¶ Private colleges and universities offering, at minimum, baccalaureate degrees (17)   

¶ Public colleges and universities offering, at minimum, baccalaureate degrees (5).   

¶ CT IHEs offering only 2-year degrees (12). 

 

Each of these subsections summarizes the tables of data contained in Appendices I, J, and K in 

terms of a ranking system described in Appendix H.   Note that two Chapel Haven programs, 

although self-listed in the NCC data base, is a substantially separate stand-alone program and 

therefore is excluded from the CT IHE analysis for reasons previously described.   
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PART I  

An Analysis of IHEs outside of Connecticut 

 

As described in the introduction, the 88 IHEs included in Part I are those that met criteria of at 

least 75% or more instructional time spent by TC students with ID with peers without ID.  

Appendix C contains the codes used for the data in Appendices D, E, and F that is summarized 

below. 

 

Non-CT private colleges and universities offering, at minimum, baccalaureate degrees (18).  

 

There were 18 4-year colleges included in the analysis representing nine states.  These and the 

data set appear in Appendix D.  States represented are Indiana (2), Massachusetts (1), Michigan 

(1), New York (5), Ohio (1), Pennsylvania (2), South-Dakota (1), Tennessee (2), Texas (1), 

Vermont (1), and Wisconsin (1).  Two (American International University and Southern 

Vermont College) have TC programs operated by the private College STEPS Program (described 

in Part II of this document.  Syracuse University has three different TC programs;  the remaining 

17 have one each. 

 

TC Demographics in 4+-year private IHEs. Of the 18 private 4-year+ IHEs, the two 

College STEPS affiliated programs allow admission at 16 years of age  and the rest served 

students aged 18 and over.  Only two (Daemen College and Augustana University) serve 

students beyond age 21 years.  One offers segregated housing for students with ID (New York 

Institute of Technology) and two (Edgewood College and Augustana University) offer inclusive 

on-campus housing.  The remainder does not provide residential life opportunities for students.  

The number of students served ranged from five to 60, with 12 IHE’s (including two of the TC 

opportunities offered by Syracuse University) serving 15 or fewer students. Across the 18 IHEs, 

there was a range of funding from private (e.g., private pay or tuition waivers) and public (e.g., 

state-agency) sources. Three (Vanderbilt, Arcadia, and Edgewood) were CTP-certified so 

students could apply for certain forms of federal financial aid.  Half listed LEA funding as one of 

their sources.  
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Inclusive Academics.  Fully two-thirds of the list College Course Access among their top 

three priorities and all required student to take college courses for audit or credit and some also 

offered CEU courses in addition to those taught inclusively on campus.  All others provided 

access to college (4) or continuing education only (2) courses.  Only three (Syracuse University, 

Xavier University in Cincinnati, and Arcadia) had no special courses for TC students.  Six had 

students spent 25% of their time in special classes or other substantially separate environments 

and the remaining half included students in academics more than 75% of the time. 

 

Other inclusive opportunities.  All but Daeman College had enrollees engaged in 

college life outside of academics. Only seven indicated that students had paid employment at 

competitive wages or higher.  Only Daeman requires that students otherwise meet the IHE’s 

admission requirements for all students.  Eight reported (15) that students completed the program 

in an average of 2 years, three said it took 3 years (Augustana University at Sioux Falls, St. 

Edward's University, and the New York Institute of Technology) and three ran 4-year programs 

(Hope College, Nazareth College, and Syracuse University). 

The types of “graduation documents” are specialized certificates only for most program 

graduates (13 with an additional 1 pending) and regular diplomas are offered at Syracuse 

University in two of its TC programs.  Two offered no completion document (St. Edward’s 

University and Daemen College) and one (Edgewood) did not provide this information.   

 

Non-CT public colleges and universities offering, at minimum, baccalaureate degrees (45).    

 

There were 45 4-year colleges included in the analysis representing 23 states.  These and the data 

set appear in Appendix E.  Five states (Colorado, Georgia, Indiana, South Carolina, and 

Virginia) have two IHE’s each that are included; four states (Florida, Kentucky, Massachusetts, 

and Pennsylvania) each has three IHEs; and three states (North Carolina, Ohio, and Vermont) 

have four IHEs.  The remaining 11 (Alaska, Arizona, California, Delaware, Iowa, Mississippi, 

New Jersey, Nevada, Tennessee, Texas, and Wyoming) had one IHE each included in the 

analysis. 
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   TC Demographics in 4-year Public IHEs. Of the 45 public 4-year+ IHEs, there are 

three College STEPS affiliated programs that allow admission at 16 years of age.  Two (Ohio 

State University Columbus and Murray State University) did not provide information about age 

at admission and two (University of North Carolina at Chapel Hill and the University of 

Wyoming at Laramie) require students to be 21 or older on admission.  The rest accept students 

aged 18 and over with some capping participation at around age 21.  Six (Western Carolina 

University, University of Kentucky, Kent State,  Johnson State College, California State 

University at Fresno, and the University of Memphis) specifically state an upper age limit of 25-

28 years.   

Twelve public IHEs (Western Carolina University, University of Kentucky, Kent State, 

Columbus State University in Georgia, Kennesaw State University, University of Iowa, 

Mississippi State University, Appalachian State University, University of Cincinnati, Millersville 

University, Coastal Carolina University, and University of Central Florida) offer inclusive on-

campus housing.  Seven (University of Wyoming, University of North Carolina, College of 

Charleston, Texas A&M University, George Mason University, Colorado State University, and  

University of North Florida) offer both on- and off-campus inclusive housing.  Three (California 

State University at Fresno, University of North Carolina Chapel Hill, and University of South 

Florida) offer inclusive off-campus housing only for students with ID.  Twenty-three do not 

provide residential life opportunities for students.   

The number of students served ranged from one to 60 with 30 of the 45 IHEs serving 15 

or fewer students. Across the 45 IHEs, there was a range of funding from private pay to public 

(e.g., state-agency) sources. Ten are CTP-certified (and one’s CTP certification is pending) so 

students can apply for certain forms of federal financial aid.  Fourteen of the public 4+-year IHEs 

listed LEA funding as one of their sources.  

 

Inclusive Academics.  A substantial majority (35) of the public 4+-year IHEs list 

College Course Access among their top three priorities.  One (Texas A&M University) offered a 

limited inclusive program leading only to Direct Support Personnel Certification.  Three (Penn 

State, Western Carolina University and University of North Florida) only allowed students to 

access CE offerings but the remaining 31 had students enrolled in college credit courses for audit 

or credit and nearly half of these (14) also offered CEU courses in addition to those courses.  Of 
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the 10 IHEs that did not prioritize College Course Access for students, each still provided access 

to CE offerings, college courses, or both.   

Seventeen of the IHEs reported having no special courses for students with ID although 

these still provided specialized orientations, travel training, or identified other supports (e.g., 

advocacy with instructors) unique to the TC program or available (e.g., 1:1 tutoring) to any 

struggling students.  Of the remaining 28 IHE’s that had specific courses for students with ID, 

students in 10 of them spent 25% of their time in special classes or other substantially separate 

environments but students in 18 had students included in academics more than 75% of the time. 

 

Other inclusive opportunities.  All but two of the 45 public IHEs (University of North 

Carolina Chapel Hill and Virginia Commonwealth University) specifically identified 

mechanisms by which students with IE were able to participate in college life outside of 

academics. UNC/CH specifically mentions off-campus graduate level settings for this purpose, 

however. Almost one-third did not provide paid employment opportunities although, ironically, 

13 of these 14 list Employment among their top three priorities.  The remaining 31 IHEs 

indicated that students had paid employment at competitive wages or higher.   

Although based in minimally 4-year IHEs, three (University of Toledo, Penn State, and 

Texas A&M) exit students from their TC programs after one year, two (Northern Kentucky 

University and the University of Central Florida) exit students after three years, and 21 after only 

2 years.  The average length of enrollment varied in another 10 IHEs and nine appear to have 

students stay for a full four years.  Five of the 4+ year public IHEs did not provide exiting 

students with any certificates of completion (University of Central Florida, University of North 

Carolina, University of Massachusetts, Boston, and both Indiana University-Purdue University 

sites).  In another five (Texas A&M University, University of Wyoming,  University of Vermont, 

University of North Carolina, and University of Colorado), students earned the same certificates 

or diplomas as other students although it is unclear if these were granted upon program 

completion or because students were only eligible for it if they met other academic requirements.  

However, none of the 45 IHEs held students in their TC programs to the same admission 

standards as typical students. 

 

Non-CT two-year colleges (25).    
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There were 25 2-year colleges included in the analysis represent 17 states.  These and the data set 

appear in Appendix F.  States represented are California (1), Florida (1), Hawaii  (3), Iowa, (1), 

Kentucky (2), Louisiana (1), Maryland (2), Massachusetts (3), Minnesota (2), New Jersey (1), 

New Mexico (1) , New York (2), Pennsylvania (1), Rhode Island (1), Vermont (1), Virginia (1), 

and Wisconsin (1).  Some were funded through state- or federally-funded initiatives.  All but one 

(Mercyhurst) are government-run community colleges.  Two (Sacramento City College and The 

Community College of Rhode Island) listed more than one program.   

 

TC Demographics in 2-year IHEs. Of the 25 IHEs, two allow admission at 16 years of 

age (Indian Hills Community College and Northern Virginia Community College) and the rest 

served students aged 18 and over.  Only one (Kingsboro Community College) appeared solely to 

serve individuals who have aged out of LEA services.  Three (UVM’s Community College of 

Vermont, Mercyhurst University, and Eastern New Mexico University) offered segregated on-

campus housing, inclusive on-campus housing, and/or inclusive off-campus apartments.  The 

number of students served ranged from one to 85, with 13 IHE’s serving 15 or fewer students. 

There was a range of funding sources with eight IHEs listing LEA funding as one of their 

sources. Fifteen were CTP-certified so students could apply for certain forms of federal financial 

aid.  

 

Inclusive Academics.  All but three (Baltimore City Community College, Monroe 

Community College which also runs a substantially separate program, and The Community 

College of Rhode Island) list College Course Access among their top three priorities even though 

students in these programs had access to college courses.  All others required students to take 

college courses for audit or credit.  Some (11) also have students enroll in continuing education 

courses offered by the IHE but only one IHE (Roxbury Community College) had student only 

enroll in CE courses.  Thirteen had no special courses for TC students and the rest separated ID 

students for only 25% or less of their time. 

 

Other inclusive opportunities.  All but two (Kingsboro Community College and 

Northern Virginia Community College) had enrollees engaged in college life outside of 
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academics. Only nine indicated that students had paid employment at competitive wages or 

higher.  Twenty did not require that students otherwise meet the IHE’s admission requirements 

for all students.  Two TC programs took one year for students to complete the program, nine 

took 2 years, one took 3 years, and the rest reported that program completion was variable based 

on individual need (10) or did not report (3).  The types of “graduation documents” ranged from 

none (4), to specialized certificates for program graduates only (7 with an additional 3 pending), 

to the same degree or certificate as other students enrolled in the IHE (9).  Two were not 

indicated.  However, it is not clear of those reportedly receiving the same degree whether they 

actually received that degree or whether they were eligible for it if they met other academic 

requirements. 
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Part II  

Program ñModelsò around the Country 

 

As discussed in the introduction, Part II of this document contains a synopsis of various program 

models from around the United States.  Although many of these models have not resulted in 

“True Think College” initiatives, they nonetheless provide options to consider for any TC 

initiative in our state.  They are listed in alphabetical order. 

 

Baltimore Transition Connection (MD) 

As mentioned previously in this document, the Baltimore Transition Connection (BTC) is one of 

the oldest comprehensive models.  Although only two members of the BTC were included in the 

analysis, the program description below provides some language that conceivably could be 

helpful in justifying a TC initiative in CT to policy-makers and others. 

 

The Baltimore Transition Connection (BTC) is a community-based transition model 

implemented in the Baltimore City Public School System (BCPSS). BCPSS is a unified school 

district that encompasses the entire city of Baltimore, MD. In the academic year 2003-04, 

BCPSS had 91,738 students enrolled, of whom 15,313 (16.7%) were receiving special education 

services. Approximately 667 of the students receiving special education services were ages 18-

21.  

Prior to implementing the BTC program, students ages 18-21 with intellectual disabilities served 

by BCPSS received special education services in either segregated “special education only” 

schools, segregated classrooms in regular high schools, or integrated classrooms accessing the 

same 12th grade curriculum for the last three years. Historically, very few students who exited 

BCPSS from these classes did so with paid work experience, and most did not have positive 

employment outcomes one year after exit. 

The BCPSS BTC began in September 1999 at the Baltimore City Community College campus, 

serving 10 students with intellectual and other disabilities. During the 2000-01 school year, an 
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additional cohort of students began receiving services at Coppin State College, a four-year 

institution also located in Baltimore. The 2001-02 school years welcomed a third group who 

received transition services on the Johns Hopkins University campus. All three sites have been 

active since then, serving no more than 10 students at each site, with an instructor and 

instructional assistant, and often an Individualized Education Program (IEP) aide assigned to a 

specific student. Any student receiving an IEP-designated related service (such as speech, 

physical, or occupational therapy; assistive technology support; or psychological services) 

receives those services at the college campus. A minor portion of instruction occurs with fellow 

special education classmates at the college site; however, a majority of learning takes place in the 

community through classroom assignments in small groups (at grocery stores, malls, restaurants, 

banks, government offices, etc.), paired with degree-seeking college students, on volunteer or 

paid jobs, during career exploration and search, and during the auditing of college classes. The 

students receive ID cards for the college they attend, which gives them access to campus 

facilities and activities. Students also use the campus student centers, cafeterias, and other 

college resources throughout their day. Each student has an individualized schedule based on IEP 

goals, work schedules, career exploration and job search needs, audited college class schedules, 

chosen campus and recreational activities, and required related services. 

SOURCE: http://ncset.org/publications/viewdesc.asp?id=3395 

 

Additionally, BTC provides an example of how one large inner city with multiple IHEs could be 

replicated in CT. 

Check and Connect (MN) 

   

Check & Connect was developed by the University of Minnesota’s (UM) Institute on 

Community Integration (ICI) and used successfully throughout that state.  The underlying 

principles reflect the UM ICI’s forward-thinking commitment to inclusive education and perhaps 

most closely align with the ideal Think College standards.  It is presented as an option in this 

document because it allows practitioners to avoid the trap of “needing” to educate individuals 

with ID in separate settings and with a separate curriculum.  If Check & Connect were to be used 

http://ncset.org/publications/viewdesc.asp?id=3395
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in CT, the UM ICI provides training and consultation in addition to having developed a usable 

manual and other material. 

 

 

“Check & Connect (C&C) is an evidence-based student engagement model that has been used at 

the K-12 and postsecondary levels for over 20 years. C&C has four components: 1) a 

mentor/coach who works with students for a minimum of two years; 2) regularly checking on 

students' school adjustment, behavior, and educational progress; 3) intervening in a timely 

manner to re-establish and maintain students' connection to school and learning and to enhance 

students' social and academic competencies; and 4) partnering with families, as appropriate.” 

 

Source: http://www.thinkcollege.net/may-2011/tpsid-spotlights   

 

 

College STEPS (private multi-state) 

 

College STEPS currently operates programs in four states including Connecticut.  One of the 

disadvantages to this program, as indicated by the data in the Appendices, is its “cookie cutter” 

approach to number of people served and overall structure of the program.  Furthermore, a 

corporate structure renders individualization within each program and across IHEs with varying 

cultures difficult.  Nonetheless, having a CT-wide TC initiative operated by a private non-profit 

is an option to be considered provided approaches in each CT IHE can be individualized. 

 

 

“College Steps is a non-profit organization that provides college support for individuals living 

with social, communication, or learning challenges (e.g., significant learning disabilities, autism, 

developmental, or intellectual disabilities). 

 

 “We recognize that for many students, the transition between high school and college is 

challenging and can often feel intimidating. We also recognize that many parents and educators 

are looking for better solutions to prepare and equip students as they transition into and through 

http://www.thinkcollege.net/may-2011/tpsid-spotlights
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college.  

 

 “Student centered supports are central to our award winning programs. This means 

customization of college transition supports to meet the needs of students of all learning 

backgrounds to maximize success. “ 

SOURCE: http://www.collegesteps.org/    

 

College to Career (CA) 

 

College to Career (C2C) was an initiative funded in the districts served by five IHE’s (College of 

Alameda, North Orange County Community College, San Diego Community College, Santa 

Rosa Junior College, and Sacramento City College) by the California Department of 

Rehabilitation.  C2C has an established 3-year program of studies for students with ID.  Most of 

the courses are offered by the Disability Resources Department of each IHE and students are 

required to participate in a set number of campus activities per semester. The aim of C2C is 

competitive employment for all participants at the conclusion of the program with or without any 

ongoing support in the workplace any individual may require.  Only Sacramento City College 

described sufficient inclusiveness consistent with the Think College Standards to be included in 

this analysis. 

 

Although this model is segregated at the other 4 IHEs, the fact that it is a state-funded initiative 

suggested that has been sustained through the present suggests that, in the absence of federal 

dollars, a state-funded initiative in CT could be considered.  However, it would be ill-advised to 

follow this exact model since most of the content to which students with ID are exposed is 

available through participation in CT’s Department of Labor run American Jobs Centers. 

 

Dual Enrollment and Individualized Supports Project (HA) 

 

The Dual Enrollment and Individualized Supports project was conceptualized at the University 

of Hawaii which is a system in that state that included all community colleges.  The actual DEIS 

program model began at Honolulu Community College during the first round of TPSID grants 

http://www.collegesteps.org/
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and has since expanded to both Leeward and Windward Community Colleges.  All three DEIS 

programs are included in this analysis and therefore offer some promise for replication in CT. 

 

 

“The DEIS Project (Dual Enrollment with Individualized Supports) is a demonstration project 

designed to facilitate access to postsecondary education for students with intellectual disabilities. 

The DEIS project uses person-centered planning and collaborative teaming to enhance access to, 

and participation and success in inclusive postsecondary education. Through participation in the 

project, students will have the opportunity to develop academic skills, work skills, critical social 

skills, and broaden their worldview.” 

 

SOURCE: http://www.cds.hawaii.edu/deis/   

 

 

Inclusive Concurrent Enrollment programs (MA)  

 

There are current 10 Inclusive Concurrent Enrollment (ICE) programs in Massachusetts, one of 

which is in the planning stage (Framingham State), Two former ICE two community colleges 

have become self-sustaining (Holyoke and MassBay Community Colleges).  Each ICE works in 

collaboration with multiple LEAs.  Not all, however, were included in the analysis because their 

programs involved participants spending 50% or more of their time solely with other individuals 

with ID.  Nonetheless, Massachusetts is the state with the most inclusive Think College 

programs. 

 

 

Funded by the Commonwealth since 2007, the Inclusive Concurrent Enrollment Initiative offers 

grants to college-school partnerships to support eligible public high school students with 

intellectual disabilities, ages 18-22, to increase their academic and career success by being 

included in a college or university community of learners.  

 

Students with intellectual disabilities who are eligible for the program must be between the ages 

http://www.cds.hawaii.edu/deis/
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of: 

¶ 18 to 22, have not passed MCAS, and are eligible for special education services as 

documented through an Individualized Education Plan (IEP); or 

¶ 20 to 21, have passed MCAS, but still eligible for special education with an 

Individualized Education Plan (IEP) because of significant functional disabilities, 

transition needs, etc.  

 

Evidence shows that students benefit academically and transition to young adulthood more 

readily when they have the opportunity to engage in all college-related activities (e.g., 

establishing new social networks, participating in campus-wide events, learning to use public 

transportation to and from campus, completing course assignments, obtaining employment) 

rather than staying at high school. Student participation in this grant program may be 

incorporated into a student’s transition program, as determined through the school district’s 

special education process. 

 

Grant activities include transition support to student participants and their families. In addition, 

public high school personnel involved in the grant program gain valuable knowledge about 

promising inclusive practices through technical assistance and trainings. 

 

 SOURCE: http://www.mass.gov/edu/birth-grade-12/higher-education/initiatives-and-special-

programs/inclusive-concurrent-enrollment/ 

 

ICE programs have benefitted from the on-going involvement of the Massachusetts UCEDD, the 

Institute for Community Inclusion (ICI) out of UMass Boston where one of the programs as well 

as the NCC is based.  Unlike Kentucky, however, ICI does not administer the funds to the state’s 

colleges and universities. 

There are other replicable components of the ICE model.  Its admission criteria, based on dual 

enrollment of student in both LEAs and IHEs, offers a viable alternative to holding students with 

ID to the same “otherwise qualified” standards used for students with other types of disabilities.  

In fact, such criteria may also offer TC to other students with different eligibility labels under the 

IDEA.  Much of the activities across the various IHEs are supported by other sources of funding.  

http://www.mass.gov/edu/birth-grade-12/higher-education/initiatives-and-special-programs/inclusive-concurrent-enrollment/
http://www.mass.gov/edu/birth-grade-12/higher-education/initiatives-and-special-programs/inclusive-concurrent-enrollment/
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State dollars, while substantially reduced in recent years, continues to provide policy-level 

support for TC as a state-wide initiative.  Massachusetts is more-or-less comparable to CT in 

size, thereby demonstrating the viability of using multiple IHEs in a single initiative. 

 

Supported Higher Education Program (KY)  

 

The Supported Higher Education Program (SHEP) is a project of the University of Kentucky's 

(U of K)Human Development Institute..  U of K has its own SHEP as does Bluegrass 

Community and Technical College, Jefferson Community and Technical College, Murray State 

University, Northern Kentucky University, and Spalding University.  Bluegrass CTC, Murray 

State, and Northern Kentucky U were all included in this analysis.  Jefferson and Spalding have 

not been listed separately in the NCC data base. The programs operate in partnership with the 

Kentucky Office of Vocational Rehabilitation and were funded by the first round of TPSID 

grants.  Funding was recently renewed for the next 5 years. 

 

 

“The Supported Higher Education Project of Kentucky is based on the understanding that 

education for all students is a lifelong endeavor.  For too long, students with intellectual 

disabilities have been overlooked as their peers have graduated from high school and moved on 

to postsecondary settings… Our Goals (are) to: 

1. Support students with intellectual disabilities in inclusive educational settings using 

person-centered planning. 

2. Train 2000 professionals in secondary, higher education, and disability services to 

effectively serve a broader audience of learners. 

3. Implement individualized certificates and meaningful academic recognition that 

promotes improved educational and employment outcomes. 

4. Create viable funding streams to sustain project efforts beyond project funding.” 

 

SOURCE: http://www.shepky.org/?page_id=2    

 

http://www.bluegrass.kctcs.edu/
http://www.bluegrass.kctcs.edu/
http://www.jefferson.kctcs.edu/
http://ovr.ky.gov/
http://www.shepky.org/?page_id=2
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SHEP is one of the most inclusive models of Think College and is successfully coordinated by 

the Human Development Institute which is Kentucky’s University Center for Excellence in 

Developmental Disabilities.  The UCEDD in CT, given sufficient funding, could also serve in 

this capacity although, at best, the only students it could serve directly are those few who could 

also be enrolled in our LEND program.  

 

YALT  (NY) 

 

Unlike College STEPS programs which operate in multiple steps, Young Adult Life Transitions 

(YALT) are limited to the State of New York,  Programs are affiliated with the following 

colleges and universities in the western part of the state:  Buffalo State College, Canisus College, 

Daemen College, Erie Community College, Niagara County Community College, and the 

University at Buffalo.  Only Daemen College, a four-year private college, met the criteria for 

inclusion in this document.  The rest were excluded because they are substantially separate, i.e., 

students with ID do not spend at least 75% of their instructional time with typical college 

students.   

 

 

“People Inc.'s Young Adult Life Transitions (YALT) program is a community-based program 

offering young adults with developmental disabilities an opportunity to experience life on a 

college campus while developing functional skills. The program focuses on independence in the 

community, preparation for employment, continuation of the learning process, and establishing 

and maintaining friendships. Individuals with developmental disabilities ages 18-23.” 

 

SOURCE: http://www.people-inc.org/news/2010/watch_a_new_video_about_-2010-11-10-100/    

 

The reason this model is presented, however, is that it is run by a large non-profit agency in 

Western New York.  As with College STEPS, it is possible that a non-profit organization in CT 

with more current origins, or one that has a demonstrated track record of compliance with the 

principles of the DD Act which underlie the ideal TPSID model, could coordinate a Think 

College project in our state, too. 

http://www.people-inc.org/news/2010/watch_a_new_video_about_-2010-11-10-100/
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PART III  

Connecticut Colleges and Universities 

 

Connecticut currently has 39 colleges and universities accredited by the New England 

Association of Schools and Colleges Commission on Institutions of Higher Education (IHE) 

(https://cihe.neasc.org/about-our-institutions/roster ).  These include 20 private institutions 

offering at least baccalaureate degrees (Category 1), seven public institutions offering at least 

baccalaureate degrees (Category 2), and 12 public community colleges offering, at most, 

associate degrees (Category 3).  There are no 2-year private colleges at this time.  All are listed 

in alphabetical order in Appendix G along with a map depicting their locations throughout the 

state. 

 

Five of the 39 accredited colleges and universities were omitted from analysis for the following 

reasons: 

 

¶ No undergraduate program so no chronological peers (two private IHEs, Rensselear at 

Hartford and Hartford Seminary) 

¶ No campus life and focused on older adults who are returning students (Charter Oak State 

College)  

¶ Singular purpose of mission and highly limited coursework focused on achieving that 

mission (one federal college, i.e., United States Coast Guard Academy and one private 

parochial institution, i.e., Holy Apostles College and Seminary). 

 

Ten (10) variables listed in Appendix H were used to rank order the remaining 33 accredited IHE 

within each of the three major categories.  These variables reflect the successes (1 point added 

for each, n=7) and challenges (1 point deducted, n=3) formerly or currently being faced by 

Think College opportunities around the country that are not substantially separate.  Part 2 of this 

document presents an analysis of the 252No points were awarded for IHEs offering only CE 

where the course content related solely to professional/skilled workforce development or placed 

severe restrictions on enrollees, e.g., of being available only to alumnae. 

 

https://cihe.neasc.org/about-our-institutions/roster
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Private Colleges and Universities (17).   

 

Appendix I depicts the 17/20 private IHEs included in this analysis.  Two of these, the University 

of Hartford and Wesleyan University stand out except for the fact that Wesleyan is home to the 

substantially separate Middlesex Transition Academy.  Five private IHEs (Connecticut College , 

Quinnipiac University, Yale University, Fairfield University, and Sacred Heart University) have 

several significant strengths.  The remaining IHEs each have some significant drawbacks.   

 

Public Universities (5).   

 

The five out of seven public IHE’s offering baccalaureate and graduate degrees that were 

included in this analysis are depicted in Appendix J.  All have state-run on and/or off-campus 

housing, three or more varied programs of studies related to developmental disabilities AND/OR 

a strong service requirement in addition to what is required to earn specific degrees, and all also 

grant culminating Associate degrees.  Three (Eastern, UConn, and Western) have significant 

strengths, twice as many as the other two (Central and Southern).  None, however, have as many 

positive TC-relevant criteria as the two private IHEs (University of Hartford and Wesleyan 

University) identified above.  It should be noted that Western already has an opportunity for 8-10 

students with ID and is actually listed in the national TC database.  Although students in this 

program may take college courses and participate in campus life, there are no residential 

opportunities for them and a substantially separate curriculum exists.  Thus, this program falls 

short of the ideal inclusive TC standards. 

 

Public Community Colleges (12) 

 

There are 12 two-year colleges in CT that offer, at most, Associate degrees as depicted in 

Appendix K.  All are included in this analysis and all are state-run.  Because of this, there has 

been an effort in recent years to standardize admissions requirements, the curriculum, and DSO 

services to offer a less expensive option for state residents who intend to go on to one of the 

public universities for baccalaureate degrees and beyond.  As a result, there is less variation 

between these 12 IHEs than among both private and public 4+-year IHEs. Nonetheless, the 2-
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year colleges have some differences with Northwestern in Torrington being the most 

accommodating to its current student body.  Three (Manchester, Three Rivers, and Gateway) 

have three important strengths each, although Gateway has a lower score because it is home to 

the substantially separate Step Forward program.  The remaining seven are not as flexible at 

present according to the TC criteria used although one (Norwalk) is now listed as a Think 

College site under the auspices of a private company, College STEPS, described in a previous 

section of this document. 
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Recommendations 

 

The primary recommendation resulting from this document and the research depicted in it is that 

Connecticut will need to start, from the ground up, to plan and implement any TC initiative in a 

manner consistent with the values and visions of the DD Act and the Checklist for Building 

Inclusive Higher Education Communities (both summarized in the introduction).  We know from 

the P.J. case (as well as from experiences of the Department of Developmental Services after the 

closing of Mansfield Training School and reorganization of DDS Regional Centers), how 

challenging it is in CT to dismantle a system that is grounded in substantial separation and 

segregation from the mainstream of CT community life.   

 

Therefore, it will not be “good enough” to begin, for example, with a separate off-campus living 

arrangement or even separation in an on-campus dorm) for students with ID.  It will not be good 

enough, as the CT programs that currently have substantially separate programs are 

demonstrating, to merely be based on a college campus and/or to allow students to access college 

courses and extracurricular activities on an individual basis only.  It is not good enough (given 

that one of the major goals of most IHEs is to prepare students for life after college) to have 

reverse mainstream or substantially separate courses since approximately 75% of students with 

ID had either full- or part-time jobs at competitive wages when they exited the program. 

 

Additionally, TPSID funding is not essential to beginning a TC initiative as evidenced by the fact 

that six out of the 25 IHEs funded in 2015 do not currently have such a program.  Nonetheless, 

the fact  that the other 19 IHEs, 75% of those that received funding already had programs in 

place, certainly make it appear as though an early start is helpful in planning ultimately for 

receipt of federal grants.  Debra Hart also noted that the strategic planning mini-grants ($15,000 

or less per IHE) were extremely helpful overall so consideration to finding other sources of 

funding for this early start would be beneficial. 

 

It is in the spirit of making sure that any TC initiative in CT is as close as possible to a “True 

Think College Model” from the get-go that the following recommendations are made: 
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Presumption of Competence 

Although presuming competence is an underlying theme of TC IHEs, those that held students 

with ID to the strict standard of being “otherwise qualified” to attend the IHE under Section 504 

of the Rehabilitation Act and/or the Americans with Disabilities Act had more rigid services 

offered for all students on campus and through their current Disability Services Offices (DSOs).  

While It may well be desirable for students to follow other pre-admission criteria (e.g., SATs or 

ACTs, essays, recommendations) required for all matriculating students, it is clear that “DSO 

plus” is what makes TC opportunities most successful for students with ID  (Debra Hart, 

personal communication, January 7, 2016; Madaus, Kowitt, & Lalor, 2012).  Therefore, IHEs 

must be approached cautiously to assure that they understand the intention of TC is not to “water 

down” or otherwise sacrifice current academic rigor but because of other overall advantages to 

their IHE communities.  The ICE model previously discussed will meet this need. 

In itial Awareness Activities 

¶ Comcast is currently airing six Public Service Announcements throughout New England.  

These may be accessed at http://www.thinkcollege.net/who-is-thinking-college .  An initial 

marketing campaign from the CT DoE to raise public awareness and enthusiasm for TC In 

CT should be implemented as soon as strategically appropriate.] 

¶ Viewings of the short films (http://www.thinkcollege.net/training/video-resources ) and/or 

the 25-minute film, Re-Thinking College,  (http://www.thinkcollege.net/training/rethinking-

college-the-fi lm) followed by facilitated discussions should be incorporated into ongoing 

transition training by SERC and the UCEDD.  Additional events could be encouraged for 

various parent groups and LEAs through such organizations as the CT Family Support 

Network.  The purpose of these viewing and discussion would be to further awareness of and 

build support for a CT TC initiative. 

¶ Identify a Planning Facilitator/Coordinator.  According to Parent-Johnson et al. (2014), 

“Much of the work of developing or expanding inclusive postsecondary options can and will 

be done through the voluntary efforts of individuals. However, maintaining momentum 

requires someone to coordinate the numerous moving parts and communication efforts. To 

http://www.thinkcollege.net/who-is-thinking-college
http://www.thinkcollege.net/training/video-resources
http://www.thinkcollege.net/training/rethinking-college-the-film
http://www.thinkcollege.net/training/rethinking-college-the-film


32 
 

ensure that consistent and ongoing attention is given to this effort, it is helpful to designate a 

coordinator. If possible, this person should be provided with some minimal funding (10-20% 

FTE) to facilitate the work of a statewide stakeholder group.  Without a designated person to 

run such a group, planning efforts may not be organized toward action, and will tend to slow 

down or stop after an initial period of interest.” (p.1) 

¶ Develop strong mission, vision, and values statements for subsequent activities that align 

with both the DD Act, the Checklist for Building Inclusive Higher Education Communities, 

and the most recent standards for evaluation of TC programs (Grigal, Hart, & Weir, 2011a, 

2011b; http://www.thinkcollege.net/images/stories/standards_F.pdf ).  This will mitigate on-

going debate during the strategic planning process of what a TC initiative in CT is intended 

to accomplish. 

Initial Steps 

¶ The CT DoE should initiate immediate work to develop meaningful credentials for students 

with ID who complete participation in CT TC initiatives (For a planning tool to use in this 

process, see 

http://www.thinkcollege.net/images/stories/credential%20action%20planning%20tool.pdf).  

Even if any application is subsequently pulled, the process is lengthy and it would behoove 

any interested CT IHEs to begin the application process as soon as possible. 

¶ Create a TC Practice Group in the CT Community of Practice on Transition (CoP) co-chaired 

by a UCEDD staff member in collaboration with a representative of CoP staff. 

¶ Collaborate with the CT Departments of Rehabilitation Services and Labor on 

implementation of WIOA for college students with ID both during and after their TC 

experience.  How this is implemented can affect the competitive employment at minimum 

wage or higher of any CT students with ID. 

¶ Coordinate DoE activities with the UConn UCEDD charged with participatory action 

research to continuously evaluate CT’s progress and contribute to the NCC’s knowledge base 

about TC. 

¶ Convene a “stakeholder alliance (SA)” as recommended by Parent-Johnson et al (2014).  

This SA could consist, for example, of DoE representatives;  a UCEDD staff member;  

representatives of interested CT colleges and universities;  individuals with ID;  a 

http://www.thinkcollege.net/images/stories/standards_F.pdf
http://www.thinkcollege.net/images/stories/credential%20action%20planning%20tool.pdf
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representative of the CT DDS, DoRS, Board of Regents for Higher Education, LEAs and  

parents invested in TC for transition aged students and representative of CT demographics; 

the Arc of CT;  the Connecticut Down Syndrome Congress; members of the CT General 

Assembly; and other interested parties identified by the DoE.   

¶ Interested CT colleges and universities should apply a.s.a.p. to become certified as 

Comprehension Transition Programs so that students enrolled in TC opportunities at these 

IHEs can apply for FFA. 

¶ Develop a strategic plan.  The UConn UCEDD has staff familiar with, for example, graphic 

planning processes such as PATH (commonly used for individual person-centered planning 

but also applicable to organizational planning) or World Café.  This staff could facilitate the 

initial planning process. 

Establishing a Common Core of Knowledge and Competencies 

¶ Prior to initiating formal TC activities, selected members of this team should collectively 

become knowledgeable about TC practices by participating in all Think College LEARN 

modules from beginning to end.  These individuals would become the TC experts in CT.  The 

UConn UCEDD could host these “study groups.”  Topics currently include: 

o Coaching and Mentoring which addresses the “ins and outs” of providing these 

services to college students with ID. 

o Comprehensive Transition Programs which includes an interactive Application 

Checklist and an Application Template to assist higher education professionals 

through the Comprehensive Transition Program application process. 

o Universal Design for Learning aimed at helping faculty apply UD principles and 

strategies to any college level course in any discipline. 

o Job Development which “covers an asset-based marketing approach to job 

development, following the process from talent and skill career discovery, creating a 

marketable script, and negotiating a job.” 

o Accessing Disability Services which clarifies the roles and responsibilities of DSOs 

and PPSID staff. 

o A module on Participatory Action Research is under development. 
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¶ Members of this group should familiarize themselves with PowerPoints and other materials 

from various presentations by individuals and teams of presenters involved in TC.  Resources 

are available from the 2015 Capacity Building Institute that was held in Boston last spring 

(http://www.thinkcollege.net/think-college-capacity-building-institute ); archived webinars 

(http://www.thinkcollege.net/training/webinars ); the 2013 Post-Secondary Education 

Conference, Higher Education: Moving from Good Ideas to Great Outcomes, held in 

Washington, D.C.; and other miscellaneous resources covering such topics as paying for 

college (http://www.thinkcollege.net/topics/paying-for-college ), differences between high 

school and college (http://www.thinkcollege.net/topics/highschool-college-differences ), and 

resources for families (http://www.thinkcollege.net/topics/resources-for-families ) which 

includes an on-line learning module, "For Families: Options and Planning for College,” and 

the Think College listserv (http://www.thinkcollege.net/about-us/think-college-listserv ). 

¶ Members of this team should also stay current on the use of assistive technology for college 

students with ID (c.f.,  Nauheimer, Ryan, & Peebles, 2015) and the DoE Transition 

Consultant, through trainings provided to CT LEAs and the CoP website, should require 

LEAs to teach students with ID to use this technology when enrolled in inclusive secondary 

classes.  Additional materials are and will become available through “Future Quest,” a TC 

project funded through 2017 that is “designed around national and state college and career 

readiness standards to assist all middle school students to prepare for high school and 

postsecondary education and employment after high school” 

(http://www.thinkcollege.net/about-us/think-college-grant-projects/future-quest ). 

Next Steps (which may occur concurrently with establishing a Common Core) 

¶ Develop a training curriculum (or modify one of those existing in CT or through the 

Association of Persons Supporting Employment First for All a/k/a APSA) for job developers 

and job coaches who will support CT college students with ID in competitive employment 

opportunities while enrolled in, and following completion of, CT TC opportunities.  A model 

for this training is described by Dwyre and Deschamps (2013). 

¶ Even before formal commitments are obtained from CT IHEs, the SA or a subgroup should 

begin building communities within those IHEs (Jones, Boyle, May, Prohn, Updike, & 

Wheeler, 2015).  An excellent example is that followed by Adam LAST NAME  who used a 

http://www.thinkcollege.net/think-college-capacity-building-institute
http://www.thinkcollege.net/training/webinars
http://www.thinkcollege.net/topics/paying-for-college
http://www.thinkcollege.net/topics/highschool-college-differences
http://www.thinkcollege.net/topics/resources-for-families
http://www.thinkcollege.net/about-us/think-college-listserv
http://www.thinkcollege.net/about-us/think-college-grant-projects/future-quest
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top-down and bottom-up approach to successfully build support for the University of Central 

Florida’s successful model that also led to receipt of a recent TPSID grant.  

¶ Work with partnering agencies (LEAs, IHEs, employers, etc.) to implement the following 

recommendations of the National Center on Secondary Education and Transition (NCSET) 

concerning the TC model: 

 

This model requires changes at the systems level and the student level. At the systems level, 

those who are trying to expand or promote services in postsecondary settings need to: 

¶ Engage administrative support for collaborating with outside agencies and organizations; 

¶ Develop mutually beneficial partnerships (e.g., determine how colleges can benefit from 

student enrollment and how local employers can be assisted with their hiring needs); 

¶ Understand the differences between the rights and responsibilities of students in high 

school and those in college, and the legislation that supports those rights; 

¶ Cross-train staff in the areas of teaching, job development, marketing, time management, 

scheduling, travel training, and counseling in order to deal with the needs of the various 

players in various environments; 

¶ Ensure the establishment of institutional mechanisms that will maintain the integrity of 

the program; 

¶ Base the location of services on identified students’ needs rather than on convenience or 

preconceived ideas of “what a college program should look like;” 

¶ Consider availability of resources such as transportation and proximity of available 

colleges and employment options; 

¶ Assess the impact of community and culture in the geographic area (rural vs. urban) 

including factors such as poverty, crime, racial issues, and safety; 

¶ Increase the flexibility of service provision to mirror a college schedule of activities; and 

¶ Engage in program evaluation activities to document the process and outcomes of 

students’ transition  

services.  
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At the student level, those trying to expand or promote services in postsecondary settings need 

to: 

¶ Commit to a person-centered planning process to identify student goals and support 

needs; 

¶ Prepare students to successfully access college coursework by building both academic 

and functional skills in high school from ages 14-18; 

¶ Increase expectations of student self-determination and independence; 

¶ Focus on student ability to self-advocate and articulate support needs in college, 

community, and employment settings; 

¶ Connect college coursework to current or future employment and engage students in paid 

integrated community employment prior to graduation; 

¶ Engage students in all aspects of accessing college coursework (e.g., reviewing the class 

schedules, participating in the registration process, paying tuition or applying for tuition 

waivers, and asking for accommodations from professors) so they gain skills in accessing 

postsecondary education; and 

¶ Help students and their families make informed choices, including the choice of adult 

service providers that value and promote integrated experiences. 

SOURCE:  http://ncset.org/publications/viewdesc.asp?id=3395  

 

Specific Recommendations Concerning CT IHEs 

Assuming any TC effort in CT would reflect the state’s commitment to diversity and choice, our 

recommendation would be to focus initially on developing an approach to those IHE’s that were 

highest scoring in each of the three groups.  These are as follows: 

 Private colleges and universities:   

¶ University of Hartford  

¶ Wesleyan University 

Public 4+ year universities 

http://ncset.org/publications/viewdesc.asp?id=3395
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¶ Eastern 

¶ UConn 

¶ Western 

Community Colleges 

¶ Northwestern 

¶ Manchester 

¶ Three Rivers 

¶ Gateway 

 

However, it is important to note that even those institutions with lower rankings may have DSOs 

(e.g., University of Bridgeport) reputed to be more than accommodating to learners with unique 

needs OR may be approached because there are specific contacts across all levels of 

administration, faculty, staff, and students (i.e., top-down and bottom-up connections) known to 

individuals working on TC in Connecticut.  There also may be other factors (e.g., a core group of 

students who graduated from inclusive high schools, individual instructors who support inclusive 

education in their research or independent work, or others who have experiences at successful 

TC opportunities in other states).  These would need to be determined on a case-by-case basis. 

 

 

 

 

 

 

 

 

 

  For questions about the contents of 

this document or for further 

information about TC in CT, please 

contact Linda Rammler at 860-

679-1585 or lrammler@uchc.edu 
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Appendix A 

Checklist for Building IHE Communities  

(Jones, Boyle, May, Prohn, Updike, & Wheeler, 2015, pp.3-4)
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Appendix B 

Programs Listed on the TC National Data Base That 

Were Omitted from the Analysis 

Insufficient  information Available , i.e., missing from the NCC data base were such factors 

as whether or not there was a residential component, how students with ID paid for 

enrollment, what types of courses students with ID took, whether students participated in 

extracurricular activities of the IHE, and whether paid student employment was available. 

1. Louisiana State University Health Sciences Center New Orleans, LA:  Postsecondary 

Education for All Collaborative (PEAC) COHORT 1 

2. Bunker Hill Community College, Boston, MA:  Inclusive Concurrent Enrollment (ICE) 

3. Baltimore Community College Dundalk, MD:   PSFALS program 

4. Coppin State University Baltimore, MD:  Baltimore Transition Connection 

5. Community College of Baltimore County, Towson, MD  

6. Hennepin Technical School, Eden Prairie, MN:  Disability Services Office 

7. University of Nebraska at Kearney:  Office of Academic Success AIDD 2011 mini-

grant 

8. Queens College CUNY Flushing, NY:  Queens Occupational Training Center's Inclusion 

Program at Queens College  

9. Mount Marty College Yankton, SD:  Disability Services 

10. Radford University Radford, VA:  On Campus Transition Partnership 

     

Substantially Separate, i.e., no affiliation with local college/university OR program 

specifically limits students time to less than 75% with students without ID OR not a true IHE 

but rather a partnership b/n LEAs & IHEs allowing students access to campus/activities. 

1. The Horizons School:  Birmingham, AL 

2. University of Alabama Tuscaloosa, AL: CrossingPoints COHORT 2 

3. Chapel Haven West:  Tucson, AZ  

4. University of Arkansas, LAUNCH, Fayetteville, AR 
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5. South Arkansas Community College, Eldorado, AR:  Stepping Stones 

6. College of Adaptive Arts,  San Jose, CA  

7. Exceptional Minds,  Sherman Oaks, CA  

8. Futures-Explored/ALIVE , Antioch, CA  

9. Foothill College, Transition to Work, Los Altos Hills, CA 

10. College of Alameda, Alameda, CA, College to Career Program 

11. North Orange County Community College District, Cypress, CA [ two programs: a) 

College to Career, b) School of Continuing Education/Disabled Student Programs and 

Services] 

12. Institute of Abundant Living,  Novato, CA  

13. Moving Forward Towards Independence,  Napa, CA  

14. UCLA Extension, Los Angeles, CA:  Pathway COHORT 1 

15. San Diego Community College District, San Diego, CA:  College 2 Career 

16. San Diego Miramar College, San Diego, CA:  TRACE 

17. Santa Rosa Junior College, Santa Rosa, CA:  College to Career 

18. Los Angeles Valley College, Sunland, CA: Tierra del Sol Foundation's NEXUS 

Program 

19. Taft College, Taft, CA: Transition to Independent Living (TIL)  Program 

COHORT 1 

20. Lynn University Boca Raton, FL:  Project ACCESS 

21. Florida Keys Community College-Main Campus, Key West, FL: Project ACCESS 

22. Indian River State College, Fort Pierce, FL:  Employment Institute 

23. Florida International University: Panther – multiple campuses 

24. St. Pete College Seminole Campus  Seminole, FL:  LiFT University Program 

25. Polk State College Tampa, FL: Polk County School District Transition Program  

26. University of South Florida, Tampa, FL:  STAGES: Successful Transition After 

Graduating for Exceptional Students  

27. Marino Campus, Fort Lauderdale, FL  

28. Georgia Institute of Technology Atlanta, GA:  Inclusive Postsecondary Academy at 

Georgia Tech 
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29. East Georgia State College Swainsboro, GA:  CHOICE Program for Inclusive 

Learning 

30. Eastern Iowa Community College District, Bettendorf, IA:  ACCESS 

31. Monarch Living Program,  Lisle, IL  

32. Options for College Success, Evanston, IL  

33. McHenry County College, Crystal Lake, IL:  Education & Careers Pathways Program 

34. Elmhurst College Elmhurst, IL:  Elmhurst Learning and Success Academy (ELSA) 

35. College of DuPage, Glen Ellyn, IL:  Vocational Skills Program 

36. Lewis & Clark Community College, Godfrey, IL [two programs:  a) Supported 

College Transition and b) College for Life] 

37. College of Lake Conty, Graydale, IL:  Personal Success Program 

38. Joliet Junior College, Joliet, IL:  Vocational Skills Food Service Partnership 

39. Heartland Community College, Normal, IL:  Heartland Academy for Learning 

Opportunities (HALO) 

40. Harper College, Palatine, IL:  Career Foundations Project 

41. Vicennes University Jasper Campus, Jasper, IN:  AIM (Advocacy, Independence, 

Mastery) 

42. Johnson County Community College, Overland Park, KS:  CLEAR Program 

43. Franklin College Franklin, IN: INSPIRE 

44. Bossier Parish Community College, Bossier City, LA:  Program for Successful 

Employment (PSE) 

45. University of Louisiana at Lafayette:  UL LIFE Program  

46. Bridgewater State University MA:  Inclusive Concurrent Enrollment (ICE) 

47. Middlesex Community College, Bedford, MA:  The Transition Program at Middlesex 

Community College 

48. North Shore Community College, Danvers, MA:  College and Career Access Project 

49. North Shore Community College, Lynn, MA:   Project Access: Bridge to the Future 

50. Cape Cod Community College, West Barnstable, MA:  Project Forward 

51. Lesley University,  Cambridge, MA:  Threshold Program at Lesley University 

52. Salem State University, Salem, MA:  Embark Program 

53. Berkshire Hills Music Academy,  South Hadley, MA  
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54. Riverview School GROW, East Sandwich, MA 

55. Cardinals Cushing Centers Cardinal Cushing Centers - ACHIEVE Transition 

Program, Hanover, MA  

56. College Living Experience , Rockville, MD  

57. Hagerstown Community College, Hagerstown, MD.  [two programs:  a) Disability 

Services, b) Campus Connection] 

58. Carol County Public Schools, Westminster, MD 

59.     Towson University, Towson, MD:  PRIDE 

60. Montgomery College, Rockville, MD:  College Living Experience of Washington 

61. Harford Community College Bel Air, MD:  Future Link Post-Secondary Program 

62. Johns Hopkins University Baltimore, MD:  Baltimore Transition Connection 

63. University of Maryland, Baltimore County:  SUCCESS (Students United for Campus-

Community Engagement for Post-Secondary Success) Program 

64. Strive U, in partnership with Kaplan University, South Portland, ME 

65. Grand Rapids Community College, Grand Rapids, MI:  Noorthoek Academy 

66. Rochester Community and Technical College, Rochester, MN:  Occupational Skills 

67. Minnesota Life College, Richmond, MN 

68. Ridgewater College, Wilmar, MN.  [two programs:  a) Check & Connect, 

b)Occupational Skills Program] 

69. Bethel University St. Paul, MN:  BUILD: Bethel University Inclusive Learning and 

Development 

70. University of Missouri, a) St. Louis, MO: SUCCEED 

71. University of Missouri, Kansas City, MO:  two programs: a) PROPEL and b) UMKC - 

Institute for Human Development, UCEDD Kansas City, MO, Adult Continuing 

Education for Persons with Developmental Disabilities (ACED) COHORT 2 

72. University of Central Missouri Warrensburg, MO:  THRIVE Program 

73. Randolph Community College, Asheboro, NC:  Career College at Randolph 

Community College 

74. Central Piedmont Community College, [two programs and sites:  a) Charlotte, NC  

College and Career Readiness  b) Marganton, NC:  ACE (Accessible College 

Experience) Program] 
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75. Alamance Community College, Graham, NC:  Career College 

76. College of the Albemarle, Manteo, NC:  Pathways to an Accessible College Experience 

77. Cleveland Community College, Shelby, NC:  ConneXions 

78. Cape Fear Community College, Wilmington, NC:  Adult Basic Education Essentials  

79. Minot State University Minot, ND:  Adult Student Transition Education Program (A-

STEP) COHORTS 1  and 2 

80. Western Nebraska Community College, Scotts Bluff, NB: LifeLink-Nebraska 

81. Great Bay Community College [two sites: a) Manchester, NH START Hospitality 

Certificate and b) Project SEARCH, Seacoast, NH] 

82. Camden County College, Blackwood, NJ:  Garden State Pathways Program 

83. Bergen Community College, Paramus, NJ:  Garden State Pathways to Independence: 

Transitions to Higher Education & Employment for Students with ID  (although was a 

2015-funded TIPSID) COHORTS 1 and 2 

84. Gloucester County College(soon to be Rowan College at Gloucester County), Sewell, 

NJ: Adult Center for Transition at RCGC 

85. Brookdale Community College, Tinton Fall, NJ:  Keep Achieving (Kach) at Brookdale 

86. Finger Lakes Community College, Hopewell, NY:   FLCC College Experience 

87. Niagara County Community College, Lockport, NY:  People Inc. Young Adult Life 

Transitions Program (YALT) 

88. Erie Community College, Orchard Park, NY:  People Inc. Young Adult Life Transitions 

Program (YALT) 

89. Keuka College Penn Yan, NY: Keuka DRIVE program  

90. Onondaga Community College, Syracuse, NY [three programs:  a) Foundations 

Transition Program, b) New Visions summer program, c) SCSD/OCC Campus Based 

Partnership] 

91. Mohawk Valley Community College: Utica and Rome Campuses, NY:  College Works 

at MVCC 

92. College of Saint Rose,  Albany, NY.  [three programs: a) Living Resources College 

Experience Program, b) College-Based Transition, and c) Education Enrichment 

Program (also for adults)] 

93. Iona College, New Rochelle, NY:  GAELS RICE program 
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94. Alfred University  Alfred, NY: ACCESS at Alfred University 

95. Buffalo State College  NY:  People Inc. Young Adult Life Transitions Program (YALT) 

96. Canisius College  Buffalo, NY: People Inc. Young Adult Life Transitions Program 

(YALT) 

97. University at Buffalo, NY: YALT 

98. University of Rochester,  NY: TOUR COHORTS 1 and 2 

99. State University of New York at Geneseo:  LIVES Program 

100. Roberts Wesleyan College Rochester, NY:  Bridge to Earning, Learning & Living 

(BELL) 

101. St. John Fisher College Rochester, NY:  Post Secondary Transition Program 

102. College for Lifelong Learning,  Ithaca, NY  

103. Utica College, NY: Utica College Life After High School 

104. Columbus State Community College, Columbus, OH: Community/Habilitation 

Assistant Certificate Program 

105. Marietta College, Marietta, OH:  Pioneer Pipeline 

106. Portland Community College,  Portland, OR:  (separate) Culinary Assistant Program 

107. East Stroudsburg University of Pennsylvania:  Career, Independent Living and 

Learning 

108. Duquesne University Wexford, PA:  St. Anthony School Programs Post Secondary 

Program 

109. Penn State University, State College, PA:  LifeLink PSU (non-categorical program) 

110. Roger Williams University Bristol, RI:  RI Transition Academy at Roger Williams 

University 

111. Clemson University, Clemson, SC [two programs: a) Clemson HOPE and b) 

ClemsonLIFE] 

112. University of South Carolina Columbia, SC:  Carolina LIFE 

113. Winthrop University, Rock Hill, SC:  Winthrop Think College Program 

114. Union University Jackson, TN: The Union EDGE Program 

115. University of Tennessee Knoxville, TN:  University of Tennessee FUTURE Program 

COHORT 1 
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116. Austin Community College, Austin, TX:  STEPS- Skills, Training and Education for 

Personal Success 

117. Houston Community College - Central and Northwest campuses, TX:  VAST Academy 

COHORT 1 

118. University of Texas at Austin: UT Informal Classes (REVERSE MAINSTREAM) 

119. West Texas A&M University Canyon, TX:  Where the Learning Continues (WTLC)  

120. Utah State University, Logan, UT [2 programs: a) Aggies Elevated and b) PEER 

(Postsecondary Education, Employment & Research)] AIDD 2011 mini -grant leading 

to COHORT 2 

121. J. Sargeant Reynolds Community College, Richmond, VA:  Program For Adults in 

Vocational Education (PAVE) 

122. Virginia Tech Blacksburg, VA:  On-Campus Transition Program 

123. Mansfield Hall, Burlington, VT 

124. Community Colleges of Spokane, PACE Services,  Spokane, WA  COHORT 2 

125. Highline College, Des Moines, WA:  ACHIEVE  COHORTS 1 and 2 

126. Shepherds College, Union Grove, WI (Technical or vocational/trade school) 

127. Bellevue College Bellevue, WA:  OLS at Bellevue College 

128. Concordia University Wisconsin, Mequon, WI: Bethesda College of Applied Learning 

 

Limited to Other Disabilities, i.e., students cannot have ID OR the description of the 

program specifically addressed only other disabilities such as autism, ADHD, or learning 

disabilities. 

 

1. Reedley College, Disabled Students Programs and Services, Reedley, CA 

2. Lassen Community College, Susanville, CA 

3. University of South Florida, Tampa, FL:  The Learning  Academy  

4. John A. Logan College & S. Illinois University, Carbondale, IL: OPTIONS Transitions to 

Independence (formerly OPTIONS Program at Brehm) 

5. National Louis University Chicago, IL:  PACE at NLU 

6. University of Montana, MOSSAIC (Mentoring, Organization, and Social Support for 

Autism Inclusion on Campus), Missoula, MT 
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7. Texas Tech University, Lubbock, TX: Burkhart Center's Project CASE: Connections for 

Academic Success and Employment 

8. Marshall University College, Program for Students with Autism Spectrum Disorder, 

Huntington, WV  

9. University of Wisconsin at Oshkosh 
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Appendix C 

Codes used for Appendices H-J 

 

 Code Meaning 

Miscellaneous 

program name  is 

highlighted 

The program is one of several either started through the 

same funding mechanism or operated in substantially the 

same manner.  These are written up separately in Part III 

of this document. 

NI There was no response to the NCC data base question 

indicated by the respondent 

a), b), c) Each letter designates as separate program run by the 

same IHE and is used when these programs are different 

(e.g., age, funding sources) 

Residential 

options 

Sp Separate housing for those with ID 

Y Inclusive on-campus housing available 

OC Inclusive off-campus housing available 

N  No residential options provided (includes IHEs where no 

students experiences residential life, i.e., commuter 

colleges) 

Student age 

when not 

given 

numerically 

T 18-21 

T+ extends beyond age 21 

Funding 

Sources 

PP Private pay 

TW Tuition Waiver 

LEA School District—i.e., Local Education Agency/Agencies 

VR State-run Vocational Rehabilitation Services 

DD Departments of ID/Developmental Services 

MW Medicaid Waiver or “DayHab” funding 

CTP Certified Transition Program 

FFA Federal Financial Aid 

Sc Scholarship (may or may not be FFA-funded) 

Program 

Priorities 

CCA College Course Access 

 E Employment 

 SD Self-determination 

 SS Social Skills 

 LS/ADL Life Skills/Activities of Daily Living 

 IL  Independent Living 

Time w/others 

with ID 

N No special classes exist to separate students with ID from 

their non-disabled peers 

Inclusive 

Classes 

CC College courses generally taken for credit but may be 

audited by students with ID (as well as those without) 

 CEU Continuing Education courses open to the public 
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including other students without disabilities 

Extracurricular 

Inclusion 

Ind. Students with ID are not supported but must seek out and 

attend campus life activities independently 

 Y Support in the form of staff and/or peer mentors is 

provided to students with ID 

 N There are no opportunities for student participation in 

these activities indicated by the NCC respondents 

Paid 

Employment 

Y 

N 

Students with ID have paid employment 

There is no paid employment provided 

Certificates Y Students who are in the program earn these but no one 

else attending the IHE does 

 same Student can earn or does earn the same certificate or 

degree as typical students 

 N No certificates of completion are provided 

 pending The program has applied for special certification status 

but this has not yet been granted by the IHE 
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Appendix D 

Private 4+ Year Colleges and Universities outside of CT Included in the Analysis 
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Huntington 

University, 

Huntington, IN  

ABLE 

(Achieving 

Balance in Life 

through 

Education) 

2 N T 10 Tw,LEA 
E,SD,S

S 

<25

% 
N CC Y N Y 

Indiana 

Wesleyan 

University 

Marion, IN  

GWA (Giant 

Wildcat 

Academy) 

2 N T 10 Tw 
E,SD,S

S 

<25

% 
N CC Y N Y 

American 

International 

College, 

Springfield, 

MA 

College STEPS 

Program  
2 N 16+ 10 

PP,TW,VR,

DD,LEA,M

W 

SD, 

CCA,E 

<25

% 
N 

CC, 

CEU 
Y Y 

pen-

ding 

Hope College 

Grand Rapids, 

MI  

Ready for Life 4 N T+ 10 
PP,Sc, DS, 

LEA 

CCA,S

S,LS 

<25

% 
N 

CC, 

CEU 
Y N Y 

Syracuse 

University NY 

(3 programs) 

a)Access  

b) OnCampus  

c) InclusiveU 

a) 4, 

b) 3, 

c) 4 

N 18+ 

a) 9  

b) 

7-9 

a) DS,grant 

b) PP,VR, 

MW c) PP, 

CCA a) 

SS,SD   

b)E, SS  

N N 

a) CC 

b) 

CC,C

Y N 

b) N. 

a & 

c) 

http://www.thinkcollege.net/component/programsdatabase/program/543
http://www.thinkcollege.net/component/programsdatabase/program/543
http://www.thinkcollege.net/component/programsdatabase/program/543
http://www.thinkcollege.net/component/programsdatabase/program/541
http://www.thinkcollege.net/component/programsdatabase/program/541
http://www.thinkcollege.net/component/programsdatabase/program/541
http://www.thinkcollege.net/component/programsdatabase/program/541
http://www.thinkcollege.net/component/programsdatabase/program/69
http://www.thinkcollege.net/component/programsdatabase/program/69
http://www.thinkcollege.net/component/programsdatabase/program/69
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COHORT 2 C)1

8 

TW,VR, 

DD,MW 

c)E,SD EU c) 

CC + 

semi-

nars 

same 

Xavier 

University  

Cincinnati, OH 

Transition 

Options in 

Postsecondary 

Settings (TOPS) 

NI N T+ NI PP,VR,DS E N N CC Y Y Y 

Daemen 

College 

Amherst, NY 

(also has a 

segregated 

program) 

People Inc 

Young Adult 

Life Transitions 

Program 

(YALT)  

NI N 
18-

23 
NI MW,VR 

CCA,L

S,E 

25

% 
Y 

CC, 

CEU 
N NI N 

New York 

Institute of 

Technology, 

Central Islip, 

NY  

NYIT 

Vocational 

Independence 

Program 

3 Sp T+ 60 
PP,Sc,DD,L

EA,CTP 

IL,CC

A,E 

25

% 
N 

CC, 

CEU 
Y Y Y 

Hobart and 

William Smith 

Colleges, 

Geneva, NY 

(also runs a 

substantially 

separate 

program) 

HWS College 

Experience 
varies N 21+ 8 MW,VR 

SS,LS, 

Other 

25

% 
N CEU Y N Y 

Nazareth 

College,Roche

ster, NY 

LifePrep 4 N T+ 20 DS,LEA 
E,LS,S

S 

<25

% 
N CC Y N Y 

Arcadia 

University, 

Glenside, PA 

REAL 

Certificate 
2 N T+ 4-6 

CTP,PP, 

LEA,Sc 

E,CCA, 

SS 
N N CC Y N Y 

http://www.thinkcollege.net/component/programsdatabase/program/132
http://www.thinkcollege.net/component/programsdatabase/program/132
http://www.thinkcollege.net/component/programsdatabase/program/132
http://www.thinkcollege.net/component/programsdatabase/program/132
http://www.thinkcollege.net/component/programsdatabase/program/132
http://www.thinkcollege.net/component/programsdatabase/program/122
http://www.thinkcollege.net/component/programsdatabase/program/122
http://www.thinkcollege.net/component/programsdatabase/program/122
http://www.thinkcollege.net/component/programsdatabase/program/122
http://www.thinkcollege.net/component/programsdatabase/program/122
http://www.thinkcollege.net/component/programsdatabase/program/122
http://www.thinkcollege.net/component/programsdatabase/program/122
http://www.thinkcollege.net/component/programsdatabase/program/122
http://www.thinkcollege.net/component/programsdatabase/program/502
http://www.thinkcollege.net/component/programsdatabase/program/502
http://www.thinkcollege.net/component/programsdatabase/program/502
http://www.thinkcollege.net/component/programsdatabase/program/483
http://www.thinkcollege.net/component/programsdatabase/program/483
http://www.thinkcollege.net/component/programsdatabase/program/483
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Temple 

University, 

Philadelphia, 

PA 

(independently 

operated but 

"state related" 

for funding) 

Academy for 

Adult Learning 
2 N T+ 25 

PP,Sc,DS, 

LEA,MW,V

R 

CCA,E, 

SD 

<25

% 
N 

CC, 

CEU 
Y Y Y 

Lipscomb 

University 

Nashville, TN 

COHORT 2 

IDEAL - 

Igniting the 

Dream of 

Education and 

Access at 

Lipscomb 

2 N T+ 8 PP,VR,CTP 
LS,E, 

CCA 

<25

% 
N 

CC, 

CEU 
Y N Y 

Vanderbilt 

University, 

Nashville, TN 

COHORT 2 

Next Step at 

Vanderbilt 

University 

2 N T+ 10 CTP,PP 
E,SD, 

CCA 

25

% 
N 

CC, 

CEU 
Y N Y 

St. Edward's 

University,  

Austin, TX 

GO Project at 

St. Edward's 

University 

3 N T 12 LEA 
E,SD,S

S 

25

% 
N CEU Y Y N 

Augustana 

Univeristy, 

Sioux Falls, 

SD 

Augie Access 3 Y 
18-

24 
5 

PP,VR,Sc,L

EA 

E,CCA, 

IL  

25

% 
N 

CC, 

CEU 
Y Y Y 

Southern 

Vermont 

College, 

Bennington, 

VT 

College STEPS 

Program 
2 N 16+ 4-8 

PP,TW,VR,

DD,LEA, 

MW, grant 

E,CCA, 

IL  

<25

% 
N 

CC, 

CEU 
Y Y Y 

Edgewood 

College 

Madison, WI  

Cutting-Edge NI Y 18+ N/A PP,FFA 
CCA, 

SD,IL 

<25

% 
N 

CC, 

CEU 
Y N NI 

http://www.thinkcollege.net/component/programsdatabase/program/135
http://www.thinkcollege.net/component/programsdatabase/program/135
http://www.thinkcollege.net/component/programsdatabase/program/135
http://www.thinkcollege.net/component/programsdatabase/program/135
http://www.thinkcollege.net/component/programsdatabase/program/135
http://www.thinkcollege.net/component/programsdatabase/program/135
http://www.thinkcollege.net/component/programsdatabase/program/135
http://www.thinkcollege.net/component/programsdatabase/program/135
http://www.thinkcollege.net/component/programsdatabase/program/488
http://www.thinkcollege.net/component/programsdatabase/program/488
http://www.thinkcollege.net/component/programsdatabase/program/488
http://www.thinkcollege.net/component/programsdatabase/program/20
http://www.thinkcollege.net/component/programsdatabase/program/20
http://www.thinkcollege.net/component/programsdatabase/program/20
http://www.thinkcollege.net/component/programsdatabase/program/204
http://www.thinkcollege.net/component/programsdatabase/program/204
http://www.thinkcollege.net/component/programsdatabase/program/204
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Appendix E 

4 Year Public IHEs included in the Analysis of TC Programs Outside of Connecticut 
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University of 

Alaska, 

Anchorage 

Anchorage, 

AK COHORT 

1 

TAPESTRY 

(Transition and 

Postsecondary 

Education/Empl

oyment: 

Students, Tech-

nology, 

Relationships 

and YOU) 

2 N T 
20-

25 
PP, VR 

E,SD,S

S 

<25

% 
N 

CC,C

EU 
Y Y Y 

University of 

Arizona 

Tucson, AZ  

COHORT 1 

Project FOCUS 2 N T 10 
PP,TW,VR, 

Sc, 

CCA,E, 

SD 
N N CC Y Y Y 

California 

State 

University 

Fresno Fresno, 

CA  

COHORTS 1 

and 2 

Wayfinders at 

California State 

University, 

Fresno 

2 OC 
18-

28 
20 

FA,PP,TW, 

Sc,DS,MW,

VR 

SD,IL,

E 

<25

% 
N CC Y N Y 
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University of 

Colorado at 

Colorado 

Springs 

Colorado 

Springs, CO  

 NI varies N T+ var PP,DS 

Other, 

SD,CC

A 

orie

n-

tati

on 

onl

y 

N CC Ind. N same 

Colorado State 

University Fort 

Collins, CO  

COHORTS 1 

and 2 

OPS - 

Opportunities 

for 

Postsecondary 

Success 

varies 
Y+ 

OC 
T+ 33 

PP,TW,Sc, 

DD,LEA 

CCA, 

SD,LS 

<25

% 
N CC Y Y same 

University of 

Delaware. 

Newark, DE  

COHORT 1 

Career and Life 

Studies 

Certificate 

Program 

2 N T+ 10 
PP,VR,Sc, 

DD 

E,LS, 

CCA 

25

% 
N CC Y N Y 

University of 

North Florida 

Jacksonville, 

FL  

The Arc 

Jacksonville 

Academy On 

Campus 

Transition at 

UNF 

varies 
Y+ 

OC 
T+ 30 

PP,VR,Sc,m

w 

SD,CC

A,SS 
N N 

CE 

only 
Y Y Y 

University of 

Central 

Florida, 

Orlando, FL  

COHORT 2 

UCP College 

Transition 

Program 

3 
 

T 
 

Sc 
E,CCA,

Other 
N N 

CC,C

EU 
Y Y N 

University of 

South Florida 

St. Petersburg 

St. Petersburg, 

FL  

COHORT 1 

Project STING 

RAY 
varies OC T 10 

PP,SSI,VR,

Sc,LEA,gra

nt 

E,CCA,

SS 

25

% 
N CC Y N 

in 

proc

ess 

http://www.thinkcollege.net/component/programsdatabase/program/59
http://www.thinkcollege.net/component/programsdatabase/program/59
http://www.thinkcollege.net/component/programsdatabase/program/59
http://www.thinkcollege.net/component/programsdatabase/program/59
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Columbus 

State 

University, 

Columbus, GA  

The GOALS 

Program at 

CSU 

2 Y T+ 5 PP,Sc,grant 
CCA,E,

SD 

<25

% 
N CC Y Y Y 

Kennesaw 

State 

University, 

Kennesaw, GA  

Academy for 

Inclusive 

Learning and 

Social Growth 

2 Y T+ 23 PP,Sc,grant 
CCA,S

S,E 

<25

% 
N CC Y Y Y 

University of 

Iowa Iowa 

City, IA  

COHORT 1 

UI REACH 2 Y T+ 
45-

50 

PP,VR,Sc,L

EA,grant 

SD,oth

er,E 
Y N CC Y N Y 

Indiana 

University5-

Purdue 

University Fort 

Wayne, IN  

Bridges to 

Education & 

Career 

2 N T+ 
10-

16 

LEA,MW,V

R 

E,CCA,

Other 

<25

% 
N CC Y N NI 

Indiana 

University5 -

Purdue 

University 

Indianapolis, 

IN  

SITE varies N 18+ 
10-

Jan 

LEA,MW,V

R 

SD,E,S

S 

<25

% 
N 

CE 

only 
Y Y N 

Northern 

Kentucky 

University 

Highland 

Heights, KY  

Supported 

Higher 

Education 

Project of 

Kentucky 

(SHEP) 

3 N T+ 6 
PP,VR,Sc,L

EA 

CCA,S

D,E,SS 
N N CC Y Y Y 

                                                           
5 Indiana University at Bloomington was a member of COHORT 1.  Both Indiana U-Purdue University sites (i.e., Fort Wayne and 

Indianapolis)  are part of the larger Indiana University system. 
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University of 

Kentucky, 

Lexington, KY  

COHORT 1 

Supported 

Higher 

Education 

Project (SHEP) 

2 Y 
18-

26 
14 PP,VR,CTP 

CCA,E,

SD 
N N 

CC,C

EU 
Y N Y 

Murray State 

University, 

Murray, KY  

College to 

Career 

Certificate 

2 N 
 

4-

10 

PP,VR,CTP,

Sc 

CCA,S

D,E 
N N 

CC,C

EU 
Y Y Y 

University of 

Massachusetts, 

Amherst  

UMass Amherst 

ICE Program 
varies N T+ 8 

Tw,LEA,gra

nt 

CCA,E,

SD 

<25

% 
N CC Y Y 

pend

ing 

University of 

Massachusetts, 

Boston 

Inclusive 

Concurrent 

Enrollment 

(ICE) 

varies N T+ 8 TW,grant 
CCA,S

D,E 
N N CC Y N N 

Westfield State 

University MA 

Westfield State 

University ICE 

Program 

varies N 
18-

22 
20 grant 

SD,CC

A,E 

<25

% 
N CC Y Y 

pend

ing 

Mississippi 

State 

University 

Mississippi 

State, MS  

ACCESS 4 Y T+ 7 
PP,VR,CTP 

pending 

LS, E, 

IL  

25

% 
N 

CC,C

EU 
Y Y Y 

Appalachian 

State 

University, 

Boone, NC  

COHORT 2 

Scholars with 

Diverse 

Abilities 

Program 

2 Y T+ 6 PP,Sc,CTP 
SD,CC

A,E 

<25

% 
N 

CC,C

EU 
Y Y Y 

University of 

North Carolina 

Chapel Hill 

LEND 

Advocacy 

Leadership 

Training 

LEND 

pro-

gram 

dura-

tion 

OC 20+ 1-3 none 
SD, 

other, E 
N N CC N N N 

http://www.thinkcollege.net/component/programsdatabase/program/252
http://www.thinkcollege.net/component/programsdatabase/program/252
http://www.thinkcollege.net/component/programsdatabase/program/252
http://www.thinkcollege.net/component/programsdatabase/program/475
http://www.thinkcollege.net/component/programsdatabase/program/475
http://www.thinkcollege.net/component/programsdatabase/program/475
http://www.thinkcollege.net/component/programsdatabase/program/492
http://www.thinkcollege.net/component/programsdatabase/program/492
http://www.thinkcollege.net/component/programsdatabase/program/492
http://www.thinkcollege.net/component/programsdatabase/program/480
http://www.thinkcollege.net/component/programsdatabase/program/480
http://www.thinkcollege.net/component/programsdatabase/program/480
http://www.thinkcollege.net/component/programsdatabase/program/491
http://www.thinkcollege.net/component/programsdatabase/program/491
http://www.thinkcollege.net/component/programsdatabase/program/232
http://www.thinkcollege.net/component/programsdatabase/program/232
http://www.thinkcollege.net/component/programsdatabase/program/232
http://www.thinkcollege.net/component/programsdatabase/program/232
http://www.thinkcollege.net/component/programsdatabase/program/320
http://www.thinkcollege.net/component/programsdatabase/program/320
http://www.thinkcollege.net/component/programsdatabase/program/320
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Western 

Carolina 

University 

Cullowhee, NC 

COHORT 1 

WCU 

University 

Participant (UP) 

Program 

2 Y 
18-

25 
8 

PP,VR,Sc,C

TP 

E,IL,C

CA 
0 N 

CE 

only 
Y Y Y 

The University 

of North 

Carolina at 

Greensboro  

Beyond 

Academics 
4 

Y/ 

OC 
T+ 

50-

60 

PP,TW,CTP

,Sc,DS,MW 

SD,E,I

L 

25

% 
N 

C,CE

U 
Y Y same 

College of 

New Jersey, 

Ewing, NJ 

COHORT 1 

Career and 

Community 

Studies 

4 N 18+ 10 CTP,PP 
CCA,E,

SD 

25

% 
N 

C,CE

U 
Y N Y 

University of 

Nevada Reno 

Reno, NV  

Path to 

Independence 
2 N 18+ 10 

PP,VR,Sc,D

D,MW 

E,CCA,

IL 

<25

% 
N CC Y Y Y 

University of 

Cincinnati, OH 

Transition and 

Access Program 

(TAP) 

4 Y T+ 10 
PP,VR,Sc,D

S 

SD,IL,

E 

25

% 
N 

CC,C

EU 
Y Y Y 

The Ohio State 

University, 

Columbus, OH 

COHORTS 1 

and 2 

Transition 

Options in 

Postsecondary 

Settings (TOPS) 

4 N NI 15 
PP,VR,Sc,D

D 

SD,E,C

CA 
0 N 

CC,C

EU 
Y Y Y 

Kent State 

University, 

Kent, OH 

COHORT 1 

Career and 

Community 

Studies (CCS) 

4 Y 
18-

26 
20 CTP,PP 

E,SD,I

L 

25

% 
N 

CC,C

EU 
Y Y 

pend

ing 

University of 

Toledo OH 

Toledo 

Transition (T2) 
1 N T+ 5 PP,TW,DS 

E,CCA,

SS 

<25

% 
N 

CC,C

EU 
Y N Y 

Penn State 

Harrisburg, 

Middletown, 

Career Studies - 

REACH for the 

DREAM 

1 N T+ 2 
PP,Sc,DS,L

EA,MW,VR 

E,SD,C

CA 
N N CEU Y N Y 

http://www.thinkcollege.net/component/programsdatabase/program/165
http://www.thinkcollege.net/component/programsdatabase/program/165
http://www.thinkcollege.net/component/programsdatabase/program/165
http://www.thinkcollege.net/component/programsdatabase/program/165
http://www.thinkcollege.net/component/programsdatabase/program/36
http://www.thinkcollege.net/component/programsdatabase/program/36
http://www.thinkcollege.net/component/programsdatabase/program/36
http://www.thinkcollege.net/component/programsdatabase/program/36
http://www.thinkcollege.net/component/programsdatabase/program/467
http://www.thinkcollege.net/component/programsdatabase/program/467
http://www.thinkcollege.net/component/programsdatabase/program/238
http://www.thinkcollege.net/component/programsdatabase/program/238
http://www.thinkcollege.net/component/programsdatabase/program/238
http://www.thinkcollege.net/component/programsdatabase/program/210
http://www.thinkcollege.net/component/programsdatabase/program/210
http://www.thinkcollege.net/component/programsdatabase/program/210
http://www.thinkcollege.net/component/programsdatabase/program/240
http://www.thinkcollege.net/component/programsdatabase/program/240
http://www.thinkcollege.net/component/programsdatabase/program/575
http://www.thinkcollege.net/component/programsdatabase/program/575
http://www.thinkcollege.net/component/programsdatabase/program/575
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PA 

Millersville 

University 

Millersville, 

PA COHORT 

2 

Career and Life 

Studies 
2 Y T+ 12 

CTP,PP,VR,

DS,LEA 

E,CCA,

IL 
N N CC Y Y Y 

Slippery Rock 

University of 

PA, Slippery 

Rpck, PA 

TAP program 2 N 18 1 
PP,VR,LEA

,Sc 

E,CCA,

IL 
Y N CC Y N Y 

College of 

Charleston, 

Charleston, SC 

COHORT 1 

REACH 

Program 
4 

Y/ 

OC 
T+ 

10/ 

yr 

PP,VR,Sc,C

TP 

E,SD,C

CA 

<25

% 
N CC Y Y Y 

Coastal 

Carolina 

University, 

Conway, SC 

Coastal 

Carolina 

University LIFE 

4 Y T+ 
6-8/ 

yr 

PP,TW,VR,

Sc,LEA,CT

P 

CCA,E,

IL 

<25

% 
N 

CC,C

EU 
Y Y Y 

The University 

of Memphis 

TN  

COHORT 2 

Tigers Learning 

Independence 

Fostering 

Employ-ment 

and Education 

varies N 
18-

28 
25 

PP,TW,VR,

CTPpending 

E,SS,C

CA 

<25

% 
N CC Y Y Y 

Texas A&M 

University 

College 

Station, TX 

Postsecondary 

Access and 

Training in 

Human Services 

(PATHS) 

1 
Y/ 

OC 
T+ 

20-

30 

PP,VR,Sc,D

S 

E,CCA,

SD 
0 N CC6 Y Y same 

                                                           
6 for Direct Support Personnel Cert only 

http://www.thinkcollege.net/component/programsdatabase/program/575
http://www.thinkcollege.net/component/programsdatabase/program/550
http://www.thinkcollege.net/component/programsdatabase/program/550
http://www.thinkcollege.net/component/programsdatabase/program/550
http://www.thinkcollege.net/component/programsdatabase/program/550
http://www.thinkcollege.net/component/programsdatabase/program/234
http://www.thinkcollege.net/component/programsdatabase/program/234
http://www.thinkcollege.net/component/programsdatabase/program/234
http://www.thinkcollege.net/component/programsdatabase/program/537
http://www.thinkcollege.net/component/programsdatabase/program/537
http://www.thinkcollege.net/component/programsdatabase/program/537
http://www.thinkcollege.net/component/programsdatabase/program/315
http://www.thinkcollege.net/component/programsdatabase/program/315
http://www.thinkcollege.net/component/programsdatabase/program/315
http://www.thinkcollege.net/component/programsdatabase/program/315
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George Mason 

University 

Fairfax, VA  

The Mason 

LIFE Program  
4 

Y/O

C+ 
18+ 51 

FA,PP,Sc,D

S,VR,grant 

E,IL,C

CA 

25

% 
N 

CC,C

EU 
Y Y Y 

Virginia 

Commonwealt

h University, 

Richmond, VA 

COHORT 1 

ACE-IT in 

College   
2 N 18+ 4-6 PP,FA E N N CC N Y Y 

The University 

of Vermont, 

Burlington, VT 

COHORT 1 

Think College 

Vermont at 

UVM/CDCI 

2 N/A 18+ 
7-

15 

a) 2-yr-only 

b) PP, MW, 

DS 

E,CCA,

SS 
N N 

CC,C

EU 
Y Y same 

Johnson State 

College, 

Johnson, VT 

a) Think 

College at JSC 

b) College 

STEPS 

Program  

2 N/A 
18-

26 

A) 

8 b) 

a) FA,PP, 

Sc,DS,VR, 

MW, grant 

b) PP,TW, 

VR,DD,LE

A,MW, 

grant 

a) 

E,SD, 

CCA 

b)E, 

CCA,I

L 

a) 

NI 

b)<

25

% 

N 

a) 

CC, 

CEU, 

b)CC 

Y 

a)

Nb

)Y 

Y 

Castleton 

State, VT, 

Castleton, VT 

College STEPS 

Program 
2 N 16+ 4-8 

PP,TW,VR,

DD,LEA,M

W, grant 

E,CCA,

IL 

<25

% 
N 

CC,C

EU 
Y Y Y 

Lyndon State, 

VT, 

Lyndonville, 

VT 

College STEPS 

Program 
2 N 16+ 4-8 

PP,TW,VR,

DD,LEA,M

W, grant 

E,CCA,

IL 

<25

% 
N 

CC,C

EU 
Y Y Y 

University of 

Wyoming,  

Laramie, WY  

AIDD 2011 

mini -grant 

Think College 

Wyoming  
2 

Y/ 

OC 
21+ 1 

PP,VR,Sc,D

S 

CCA,E,

SS 
N N 

CC,C

EU 
Y Y same 

 

http://www.thinkcollege.net/component/programsdatabase/program/77
http://www.thinkcollege.net/component/programsdatabase/program/77
http://www.thinkcollege.net/component/programsdatabase/program/77
http://www.thinkcollege.net/component/programsdatabase/program/236
http://www.thinkcollege.net/component/programsdatabase/program/236
http://www.thinkcollege.net/component/programsdatabase/program/236
http://www.thinkcollege.net/component/programsdatabase/program/236
http://aceitincollege.org/
http://aceitincollege.org/
http://www.thinkcollege.net/component/programsdatabase/program/235
http://www.thinkcollege.net/component/programsdatabase/program/235
http://www.thinkcollege.net/component/programsdatabase/program/235
http://www.thinkcollege.net/component/programsdatabase/program/337
http://www.thinkcollege.net/component/programsdatabase/program/337
http://www.thinkcollege.net/component/programsdatabase/program/337
http://www.jsc.edu/academics/education/college-steps-program
http://www.jsc.edu/academics/education/college-steps-program
http://www.jsc.edu/academics/education/college-steps-program
http://www.jsc.edu/academics/education/college-steps-program
http://www.jsc.edu/academics/education/college-steps-program
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Appendix F 

Two Year IHEs included in the Analysis of TC Programs Outside of Connecticut 

 

College  Program   

M
e
a

n
 y

rs
 t
o

 

c
o

m
p

le
ti
o

n
 

R
e
s
in

d
e
n

ti
a

l 

O
p

ti
o

n
s 

A
g

e
 o

f 
T

C
 s

tu
d

e
n

ts 

N
u

m
b

e
r 

s
e

rv
e
d 

Funding 

sources 

P
ro

g
ra

m
 

p
ri
o

ri
ti
e

s
 

T
im

e
 w

it
h

 o
th

e
r 

s
tu

d
e
n

ts
 w

it
h

 I
D

 

ñ
O
t
h
e
r
w
i
s
e
 

q
u
a
l
i
f
i
e
d
ò
 

re
q

u
ir
e
d

 

In
c
lu

s
iv

e
 C

la
s
s
e
s 

E
x
tr

a
c
u

rr
ic

u
la

r 

In
c
lu

s
io

n
 

P
a

id
 E

m
p

lo
y
m

e
n

t 

C
e
rt

if
ic

a
te

 o
f 

C
o

m
p

le
ti
o

n
 

Sacramento 

City College 

Sacramento, 

CA 

a) College to 

Career b) 

Disability 

Services and 

Programs for 

Students 

a)var-

ies, 

b) 2 

N 18+ 20+ 

PP,TW,VR, 

Sc,FFA, 

(grant a 

only) 

a) E, 

CCA,S

S  

b) E, 

CCA,S

D 

a)N

, 

b)Y   

a) Y, 

b) N 
CC Y N same 

Miami Dade 

College, 

Miami, FL 

Project 

ACCEPT 
NI N 18+ NI DD 

E,CCA, 

SS 
N N 

CC,C

EU 
Y NI N 

Honolulu 

Community 

College, 

Honolulu, HI 

COHORTS 1 

and 2 

(University of 

Hawaii system 

TPSID) 

Hawaii 

Transition/ Dual 

Enrollment with 

Individualized 

Supports Model 

for Students 

with Intellectual 

Disabilities in 

Postsecondary 

Education 

Settings (DEIS) 

2 NI 18+ NI VR 
CCA, 

SD,E 
N N 

CC,C

EU 
Y Y N 

http://www.thinkcollege.net/component/programsdatabase/program/81
http://www.thinkcollege.net/component/programsdatabase/program/81
http://www.thinkcollege.net/component/programsdatabase/program/81
http://www.thinkcollege.net/component/programsdatabase/program/81
http://www.thinkcollege.net/component/programsdatabase/program/185
http://www.thinkcollege.net/component/programsdatabase/program/185
http://www.thinkcollege.net/component/programsdatabase/program/185
http://www.thinkcollege.net/component/programsdatabase/program/329
http://www.thinkcollege.net/component/programsdatabase/program/329
http://www.thinkcollege.net/component/programsdatabase/program/329
http://www.thinkcollege.net/component/programsdatabase/program/329
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Leeward 

Community 

College, 

Honolulu, HI 

(University of 

Hawaii system 

COHORT 2 

TPSID) 

DEIS varies N 18+ 
5-

10 
PP, VR 

CCA, 

SD,E 
N N 

CC,C

EU 
Y N 

pend

ing 

Windward 

Community 

College, 

Honolulu, HI 

(University of 

Hawaii system 

TPSID 

COHORT 2) 

DEIS varies N 18+ NI PP,VR,DD 
CCA, 

SD,E 
N Y 

CC,C

EU 
Y N 

pend

ing 

Indian Hills 

Community 

College, 

Otumwa, IA 

Raise Individual 

Student 

Expectations 

(RISE) 

varies N 16+ 37 LEA 
CCA, 

SS,E 

<25

% 
Y CC Ind. N same 

Bluegrass 

Community 

and Technical 

College, 

Lexington, KY 

College to 

Career Portfolio 

(SHEP) 

2 N 18+ 6 

PP,TW,VR, 

Sc,FFA, 

grants 

CCA, 

E,SD 
N N CC Y Y Y 

Big Sandy 

Community 

Technical Col-

lege, 

Prestonburg, 

KY 

SHEP 2 N 18+ 6 

PP,TW,VR, 

Sc,FFA,-

grants 

CCA,E, 

SD 
N N CC Y Y Y 

Delgado 

Community 

Postsecondary 

Education for 
NI N 18+ NI LEA/FFA 

CCA,E, 

SD 
N N 

CC,C

EU 
Y NI same 

http://www.thinkcollege.net/component/programsdatabase/program/529
http://www.thinkcollege.net/component/programsdatabase/program/529
http://www.thinkcollege.net/component/programsdatabase/program/529
http://www.thinkcollege.net/component/programsdatabase/program/529
http://www.thinkcollege.net/component/programsdatabase/program/536
http://www.thinkcollege.net/component/programsdatabase/program/536
http://www.thinkcollege.net/component/programsdatabase/program/536
http://www.thinkcollege.net/component/programsdatabase/program/536
http://www.thinkcollege.net/component/programsdatabase/program/536
http://www.thinkcollege.net/component/programsdatabase/program/331
http://www.thinkcollege.net/component/programsdatabase/program/331
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College, New 

Orleans, LA 

All 

Collaborative 

(PEAC) 

Baltimore City 

Community 

College, 

Baltimore, MD 

The Baltimore 

Transition 

Connection at 

BCCC Harbor 

Campus 

NI N NI 10 FFA 
E,SD,I

L 

<25

% 
N CC Y NI NI 

Howard 

Community 

College, 

Columbia, MD 

Community 

Connections 

Program 

2 N NI 30 PP,TW,FFA 
IL,E, 

CCA 

<25

% 
N 

CC,C

EU 
Ind. N N 

Holyoke 

Community 

College, 

Holyoke, MA 

Inclusive 

Concurrent 

Enrollment 

(ICE) 

varies N 
18-

22 
20 LEA/FFA 

CCA,E, 

SD 

<25

% 
N CC Y Y 

pend

ing 

Roxbury 

Community 

College, 

Roxbury, MA 

Gateway 

Scholars 

Program (ICE) 

varies N 
18-

22 
10 FFA,grant 

CCA,E,

SD 
N N 

CE 

only 
Y N same 

MassBay 

Community 

College, 

Wellesley 

Hills, MA 

(ICE) 

Transitional 

Scholars 

Program (ICE) 

varies N 
18-

22 
15 

PP,TW,VR, 

Sc,DD,LEA

, 

grant 

CCA, 

SD,E 
N N 

CC,C

EU 
Y Y same 

Central Lakes 

College, 

Brainerd, MN 

COHORT 1 

Check and 

Connect 
varies N NI 

45-

50 

PP,VR,Sc, 

DD,FFA, 

grant 

SD, 

CCA,L

S 

<25

% 
Y CC Ind. N Y 

Saint Paul 

College: A 

Technical & 

Disability 

Services 
varies N NI NI 

PP,VR,Sc, 

FFA,grant 
CCA N Y CC Ind. NI same 

http://www.thinkcollege.net/component/programsdatabase/program/331
http://www.thinkcollege.net/component/programsdatabase/program/331
http://www.thinkcollege.net/component/programsdatabase/program/119
http://www.thinkcollege.net/component/programsdatabase/program/119
http://www.thinkcollege.net/component/programsdatabase/program/119
http://www.thinkcollege.net/component/programsdatabase/program/119
http://www.thinkcollege.net/component/programsdatabase/program/109
http://www.thinkcollege.net/component/programsdatabase/program/109
http://www.thinkcollege.net/component/programsdatabase/program/109
http://www.thinkcollege.net/component/programsdatabase/program/109
http://www.thinkcollege.net/component/programsdatabase/program/57
http://www.thinkcollege.net/component/programsdatabase/program/57
http://www.thinkcollege.net/component/programsdatabase/program/57
http://www.thinkcollege.net/component/programsdatabase/program/57
http://www.thinkcollege.net/component/programsdatabase/program/482
http://www.thinkcollege.net/component/programsdatabase/program/482
http://www.thinkcollege.net/component/programsdatabase/program/482
http://www.thinkcollege.net/component/programsdatabase/program/482
http://www.thinkcollege.net/component/programsdatabase/program/79
http://www.thinkcollege.net/component/programsdatabase/program/79
http://www.thinkcollege.net/component/programsdatabase/program/79
http://www.thinkcollege.net/component/programsdatabase/program/79
http://www.thinkcollege.net/component/programsdatabase/program/79
http://www.thinkcollege.net/component/programsdatabase/program/79
http://www.thinkcollege.net/component/programsdatabase/program/260
http://www.thinkcollege.net/component/programsdatabase/program/260
http://www.thinkcollege.net/component/programsdatabase/program/260
http://www.thinkcollege.net/component/programsdatabase/program/37
http://www.thinkcollege.net/component/programsdatabase/program/37
http://www.thinkcollege.net/component/programsdatabase/program/37
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Community 

College, St. 

Paul, MN 

Mercer County 

Community 

College. West 

Windsor, NJ 

DREAM 

Program 
varies N 18+ 32 

PP.SC.DD,

LEA,FFA 

CCA,S

S,SD 

<25

% 
N 

C,CE

U 
Y N same 

Eastern New 

Mexico 

University - 

Roswell, NM 

Special Services 

Program 
1 

Y/ 

OC/ 

seg. 

18+ 85 

PP,VR,DD, 

FFA,grant, 

Sc 

IL,E,LS 
<25

% 
N CC Y N Y 

Monroe 

Community 

College, 

Rochester, NY 

(Also has a 

segregated 

program) 

Transition 

Employment 

Academic 

Model (TEAM) 

2 N 18 12 
Sc,LEA, 

MW,DD 

SD, 

CCA,E 

25

% 
N 

CC,C

EU 
Y N Y 

Kingsboro 

Community 

College, 

Brooklyn, NY 

N/A 2 N 21 10 MW,DD 
CCA,L

S,SS 

<25

% 
N CC N N NI 

Mercyhurst 

University - 

North East 

Campus, 

Mercyhurst, 

PA 

OASIS Program 1 Y 18+ 5 
PP,VR,Sc, 

FFA 

E,SD, 

CCA 

25

% 
N CC Y Y Y 

The 

Community 

College of 

Rhode Island, 

Warwick, RI 

a) The RI 

Transition 

Academy at 

CCRI b) 

Disability 

varies N 
18-

21 
14 

PP,VR,DD, 

LEA 

SD,LS,

E 

25

% 
N 

CC,C

EU 
Ind. N N 

http://www.thinkcollege.net/component/programsdatabase/program/37
http://www.thinkcollege.net/component/programsdatabase/program/37
http://www.thinkcollege.net/component/programsdatabase/program/37
http://www.thinkcollege.net/component/programsdatabase/program/55
http://www.thinkcollege.net/component/programsdatabase/program/55
http://www.thinkcollege.net/component/programsdatabase/program/55
http://www.thinkcollege.net/component/programsdatabase/program/55
http://www.thinkcollege.net/component/programsdatabase/program/117
http://www.thinkcollege.net/component/programsdatabase/program/117
http://www.thinkcollege.net/component/programsdatabase/program/117
http://www.thinkcollege.net/component/programsdatabase/program/117
http://www.thinkcollege.net/component/programsdatabase/program/338
http://www.thinkcollege.net/component/programsdatabase/program/338
http://www.thinkcollege.net/component/programsdatabase/program/338
http://www.thinkcollege.net/component/programsdatabase/program/338
http://www.thinkcollege.net/component/programsdatabase/program/338
http://www.thinkcollege.net/component/programsdatabase/program/338
http://www.thinkcollege.net/component/programsdatabase/program/338
http://www.thinkcollege.net/component/programsdatabase/program/471
http://www.thinkcollege.net/component/programsdatabase/program/471
http://www.thinkcollege.net/component/programsdatabase/program/471
http://www.thinkcollege.net/component/programsdatabase/program/471
http://www.thinkcollege.net/component/programsdatabase/program/471
http://www.thinkcollege.net/component/programsdatabase/program/471
http://www.thinkcollege.net/component/programsdatabase/program/309
http://www.thinkcollege.net/component/programsdatabase/program/309
http://www.thinkcollege.net/component/programsdatabase/program/309
http://www.thinkcollege.net/component/programsdatabase/program/309
http://www.thinkcollege.net/component/programsdatabase/program/309
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Services for 

Students 

Northern 

Virginia 

Community 

College, 

Sterling, VA 

College Steps at 

NOVA 
2 N 16+ 

1-

10 
PP,FFA 

SD,CC

A,E 
N N CC N Y Y 

The University 

of Vermont 

Community 

College of 

Vermont, 

Burlington, VT 

SUCCEED 2 
seg./

OC 
18+ 

15-

Jan 

PP.MW,FF

A 

IL,CC

A,SS 

25

% 
N 

CC,C

EU 
Y Y same 

Madison 

College 

(Madison 

Public School-

run), Madison, 

WI  

Campus 

Connect 
3 N T  15 

PP,VR,LEA

,FFA 

E,CCA,

SD 
N 

N/ 

Y to 

take 

CC 

CC Y Y same 

 

 

http://www.thinkcollege.net/component/programsdatabase/program/10
http://www.thinkcollege.net/component/programsdatabase/program/10
http://www.thinkcollege.net/component/programsdatabase/program/10
http://www.thinkcollege.net/component/programsdatabase/program/10
http://www.thinkcollege.net/component/programsdatabase/program/10
http://www.thinkcollege.net/component/programsdatabase/program/10
http://www.thinkcollege.net/component/programsdatabase/program/474
http://www.thinkcollege.net/component/programsdatabase/program/474
http://www.thinkcollege.net/component/programsdatabase/program/474
http://www.thinkcollege.net/component/programsdatabase/program/474
http://www.thinkcollege.net/component/programsdatabase/program/474
http://www.thinkcollege.net/component/programsdatabase/program/474
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Appendix G 

Map and Alphabetical Listing of Accredited Institutions of Higher Education in CT 

 

 

 
SOURCE:  http://portal.ct.gov/colleges_map/ 

 

 

1. Albertus Magnus College  
700 Prospect Street 
New Haven, CT 06511 
http://www.albertus.edu/ 

 

2. Asnuntuck Community College  
170 Elm Street 
Enfield, CT 06082 
860.253.3000 
http://www.asnuntuck.edu 
 

3. Capital Community College  
950 Main Street 
Hartford CT 
http://www.capitalcc.edu 
800-894-6126 

 

4. Central Connecticut State University   
1615 Stanley Street 
New Britain, CT  
860-832-2278 
http://www.ccsu.edu  

22. Quinebaug Valley Community College  
742 Upper Maple Street  
Danielson, CT 06239  
(860) 932-4000 
http://www.qvcc.edu  
 

QVCC Willimantic Center 
729 Main St. 
Willimantic, CT 06226 
tel.: (860)336-0900 
 

23. Quinnipiac University  
275 Mount Carmel Avenue  
Hamden, CT 06518 
203-582-8200 
http://www.quinnipiac.edu/ 
 

North Haven Campus 
370 Bassett Road 
North Haven, CT 06473 
 

York Hill Campus 
305 Sherman Avenue 
Hamden, CT 06518 

http://portal.ct.gov/colleges_map/
https://cihe.neasc.org/about-our-institutions/roster/albertus-magnus-college
https://cihe.neasc.org/about-our-institutions/roster/asnuntuck-community-college
tel:18602533000
http://www.asnuntuck.edu/
https://cihe.neasc.org/about-our-institutions/roster/capital-community-college
http://www.capitalcc.edu/
https://cihe.neasc.org/about-our-institutions/roster/central-connecticut-state-university
http://www.ccsu.edu/
https://cihe.neasc.org/about-our-institutions/roster/quinebaug-valley-community-college
http://www.qvcc.edu/
https://cihe.neasc.org/about-our-institutions/roster/quinnipiac-university
http://www.quinnipiac.edu/
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5. Charter Oak State College  
55 Paul Manafort Dr 
New Britain, CT06053 
(860) 515-3800 
http://www.charteroak.edu/  

 

6. Connecticut College  
270 Mohegan Avenue  
New London, CT 06320  
1 (860) 447-1911 
http://www.conncoll.edu/ 

 

7. Eastern Connecticut State University  

83 Windham Street 
Willimantic, CT 06226 USA  
Phone: (860) 465-5000  
http://www1.easternct.edu/  
 

8. Fairfield University    
1073 N Benson Rd 
Fairfield, CT 06824 
203-254-4000 x4190 
http://www.fairfield.edu/ 

 

9. Gateway Community College   
20 Church Street 
New Haven, CT 
http://www.gatewayct.edu 
203-285-2000 
 

Gateway Community College  (South) 
20 Church Street 
New Haven, CT 06510 

 
Houses Step Forward Programs (Step Forward I, 
Step Forward II, High Functioning Autism Spectrum 
Disorder Program  
http://www.gatewayct.edu/Offices-
Departments/Workforce-Development-and-
Continuing-Education/Step-Forward-Program  
Listed as a Think College Site 

10. Goodwin College   
1 Riverside Dr 
East Hartford, CT 06118 
860-727-6937 
http://www.goodwin.edu/ 

 
 
 
 

24. Rensellaer at Hartford 
275 Windsor St, Hartford, CT 06120 
860-548-2401 
http://www.ewp.rpi.edu/ 
          

Additionally has a Groton site  
 

25. Sacred Heart University 
5151 Park Ave 
Fairfield, CT 06825 
203-371-7899 
http://www.sacredheart.edu/ 
 

26. Southern Connecticut State University 
501 Crescent Street, New Haven, CT 
http://www.southernct.edu  
203-392-5200  
 

Houses Hamden Transition Academy 
http://www.hamden.org/page.cfm?p=4028 

 

27. St. Vincent's College  
2800 Main St 
Bridgeport, CT 06606 
Phone: 203-576-6355 
http://www.stvincentscollege.edu/  
 

Also has a Stamford Campus 

 

28. Three Rivers Community College  
574 New London Turnpike 
Norwich, CT 06360 
Main Phone: (860) 215-9000  
http://www.threerivers.edu/index.shtml 

 

29. Trinity College  
300 Summit St 
Hartford, CT 06106 
860-297-5172 
http://www.trincoll.edu/Pages/default.aspx 
 

30. Tunxis Community College  
271 Scott Swamp Road 
Farmington, CT 
860-773-1300 
http://www.tunxis.edu 

 

31. United States Coast Guard Academy  
31  Mohegan Ave 
New London, CT  06320 
800.883.USCG (8724) 
http://uscga.edu/  

https://cihe.neasc.org/about-our-institutions/roster/charter-oak-state-college
http://www.charteroak.edu/
https://cihe.neasc.org/about-our-institutions/roster/connecticut-college
http://www.conncoll.edu/
https://cihe.neasc.org/about-our-institutions/roster/eastern-connecticut-state-university
http://www1.easternct.edu/
https://cihe.neasc.org/about-our-institutions/roster/fairfield-university
http://www.fairfield.edu/
https://cihe.neasc.org/about-our-institutions/roster/gateway-community-college
http://www.gatewayct.edu/
http://www.gatewayct.edu/Offices-Departments/Workforce-Development-and-Continuing-Education/Step-Forward-Program
http://www.gatewayct.edu/Offices-Departments/Workforce-Development-and-Continuing-Education/Step-Forward-Program
http://www.gatewayct.edu/Offices-Departments/Workforce-Development-and-Continuing-Education/Step-Forward-Program
https://cihe.neasc.org/about-our-institutions/roster/goodwin-college
http://www.goodwin.edu/
http://www.ewp.rpi.edu/
https://cihe.neasc.org/about-our-institutions/roster/sacred-heart-university
http://www.sacredheart.edu/
https://cihe.neasc.org/about-our-institutions/roster/southern-connecticut-state-university
http://www.southernct.edu/
http://www.hamden.org/page.cfm?p=4028
https://cihe.neasc.org/about-our-institutions/roster/st-vincents-college
http://www.stvincentscollege.edu/
https://cihe.neasc.org/about-our-institutions/roster/three-rivers-community-college
http://www.threerivers.edu/index.shtml
https://cihe.neasc.org/about-our-institutions/roster/trinity-college
http://www.trincoll.edu/Pages/default.aspx
https://cihe.neasc.org/about-our-institutions/roster/tunxis-community-college
http://www.tunxis.edu/
https://cihe.neasc.org/about-our-institutions/roster/united-states-coast-guard-academy
http://uscga.edu/
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7 Five regional campuses (Avery Point, Greater Hartford, Stamford, Torrington and Waterbury) and three separate 

graduate programs (School of Law, School of Social Work, UConn Health Center) 

11. Hartford Seminary   
77 Sherman Street 
Hartford, CT 06105 
Phone: (860) 509-9500 
http://www.hartsem.edu/  

 

12. Holy Apostles College and Seminary   
33 Prospect Hill Road 
Cromwell, CT, 06416 
860-632-3010 
http://www.holyapostles.edu  

 

13. Housatonic Community College 
900 Lafayette Blvd. 
Bridgeport, CT 
203-332-5000 
http://www.housatonic.edu 

 

14. Lincoln College of New England  
2279 Mt Vernon Rd 
Southington, CT 06489 
http://www.lincolncollegene.edu/ 

 

15. Manchester Community College  
Great Path 
Manchester CT 
860-512-3000 
 http://www.manchestercc.edu 

 

16. Middlesex Community College  
100 Training Hill Road 
Middletown CT 
860-343-5800 
http://www.mxcc.edu 
 

The Meriden Center of MxCC 
55 West Main St. 
Meriden, CT, 06451 

        203-608-3000 

 

17. Mitchell College  
437 Pequot Avenue 
New London, CT 06320 
860-701-5000     
http://community.mitchell.edu/ 
 
 
 

32. University of Bridgeport  
126 Park Ave, Bridgeport, CT 06604 
203-576-4696 
http://www.bridgeport.edu/ 
 

33. University of Connecticut7  
352 Mansfield Road 
Mansfield, CT 06269 
Phone: (860) 486-2000 
http://uconn.edu/  

 

34. University of Hartford   
200 Bloomfield Ave 
West Hartford, CT 06117 
860-768-4273 
http://www.hartford.edu/ 

 

35. University of New Haven  
300 Boston Post Rd 
West Haven, CT 06516 
1-800-DIAL-UNH 
http://www.newhaven.edu/  
 

Other Campus Locations specifically for business, 
engineering, art 

 

36. University of Saint Joseph  
1678 Asylum Ave 
West Hartford, CT 06117 
860-231-5770 
http://www.usj.edu/ 

  
Home to the Gengras Center School 
http://www.gengrascenter.org/  

 

37. Wesleyan University  
45 Wyllys Ave 
Middletown, CT 06459 
860-685-2833 
http://www.wesleyan.edu/ 
 

Home to the Middlesex Transition Academy 
http://mta.rsd13ct.org/ 
 

 
 
 
 

https://cihe.neasc.org/about-our-institutions/roster/hartford-seminary
http://www.hartsem.edu/
https://cihe.neasc.org/about-our-institutions/roster/holy-apostles-college-and-seminary
http://www.holyapostles.edu/
https://cihe.neasc.org/about-our-institutions/roster/housatonic-community-college
http://www.housatonic.edu/
https://cihe.neasc.org/about-our-institutions/roster/lincoln-college-new-england
http://www.lincolncollegene.edu/
https://cihe.neasc.org/about-our-institutions/roster/manchester-community-college
http://www.manchestercc.edu/
https://cihe.neasc.org/about-our-institutions/roster/middlesex-community-college-0
http://www.mxcc.edu/
https://cihe.neasc.org/about-our-institutions/roster/mitchell-college
http://community.mitchell.edu/
https://cihe.neasc.org/about-our-institutions/roster/university-bridgeport
http://www.bridgeport.edu/
https://cihe.neasc.org/about-our-institutions/roster/university-connecticut
http://uconn.edu/
https://cihe.neasc.org/about-our-institutions/roster/university-hartford
http://www.hartford.edu/
https://cihe.neasc.org/about-our-institutions/roster/university-new-haven
http://www.newhaven.edu/
https://cihe.neasc.org/about-our-institutions/roster/university-saint-joseph
http://www.usj.edu/
http://www.gengrascenter.org/
https://cihe.neasc.org/about-our-institutions/roster/wesleyan-university
http://www.wesleyan.edu/
http://mta.rsd13ct.org/
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18. Naugatuck Valley Community College  
750 Chase Parkway 
 Waterbury, CT 
203-575-8040 
http://www.nv.edu  

 

19. Northwestern Connecticut Community 

College  
Park Place East 
Winsted, CT 06098 
Phone: 860-738-6300  
http://www.nwcc.edu  
 

20. Norwalk Community College  
188 Richards Ave, Norwalk, CT 
203-857-7000 
http://www.norwalk.edu  
 

21. Post University  
800 Country Club Rd 
Waterbury, CT 06708 
http://www.post.edu/ 
 

Regional locations: 
Ability Beyond Disability Building, 
      4 Berkshire Boulevard,  
      Bethel, CT 06801 
Masonicare 
      22 Masonic Ave. 
      Wallingford Ct 06492 
 

 

 

38. Western Connecticut State University  
181 White Street, Danbury, CT 
http://www.wcsu.edu  
877-837-9278 
 

Home to Western Connection Program (consortium 
with Danbury area LEAs) 
http://www.wcsu.edu/westernconnection/  
Listed as a Think College Site 

 

39. Yale University  
149 Elm Street, New Haven, CT 06520 
203-432-4949 
http://www.yale.edu/ 

 

 

 
 

 

 
 

https://cihe.neasc.org/about-our-institutions/roster/naugatuck-valley-community-college
http://www.nv.edu/
https://cihe.neasc.org/about-our-institutions/roster/northwestern-connecticut-community-college
https://cihe.neasc.org/about-our-institutions/roster/northwestern-connecticut-community-college
http://www.nwcc.edu/
https://cihe.neasc.org/about-our-institutions/roster/norwalk-community-college
http://www.norwalk.edu/
https://cihe.neasc.org/about-our-institutions/roster/post-university
http://www.post.edu/
https://cihe.neasc.org/about-our-institutions/roster/western-connecticut-state-university
http://www.wcsu.edu/
http://www.wcsu.edu/westernconnection/
https://cihe.neasc.org/about-our-institutions/roster/yale-university
http://www.yale.edu/
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Appendix H 

Criteria for Ranking CT IHEs 

Points IHE Characteristic  Rationale for Inclusion or Exclusion 

 P
o

s
s
ib

le
 P

o
in

ts
  
to

 b
e
 A

d
d

e
d 

1 
Existence of IHE controlled on- and/or off-campus housing 

(e.g., residential life opportunities) 

Allows for “complete college experience” including natural 

opportunities for ADLs 

1 
A mission, vision and/or values emphasizing diversity or 

inclusion 

Including students with ID is consistent with what the IHE 

advocates for all students 

1 

Variety and quality of continuing education (CE) opportunities 

open to the general public (NOTE:  TC standards exclude 

CE, focusing only on credit courses) 

When open to current students and part of their program of 

studies, provides more extensive opportunities for students 

with ID to learn content inclusively.  

1 

Existence of a variety of majors related to human services or 

nursing likely to create a pool of peer mentors and/or a 

strong volunteer service learning component not tied to 

degree 

Both of these strengths provide a natural opportunity for typical 

students to be interested in providing supports in classes, 

residences, and inclusive campus life.   

1 

Existing partnerships with local public schools(e.g., dual 

enrollment prior to receipt of high school diploma or 

through service learning) 

Extant opportunities to build on partnerships for TC.  New 

relationships do not need to be forged. 

1 

Existing opportunity for students to earn a degree either in 

General Studies or negotiate an independent course of 

study 

Allows students with ID to arrange an individualized schedule 

by selecting courses in which they have a strong interest 

and/or are most likely to achieve success. 

1 
A broad range of creative supports currently offered to 

students through the IHE’s DSO 

DSOs more likely to be receptive to extensions and 

individualization of supports for student with ID 
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P

o
s
s
ib

le
 p

o
in

ts
 t
o

 b
e
 d

e
d

u
c
te

d 

-1 

Restrictions on the types of 504- or ADA-mandated 

reasonable accommodations available through Disability 

Services Offices (DSO).  In other words, the range of 

reasonable accommodations  or modifications, from a 

special education perspective, would not be flexible enough 

even to meet the needs of a full range of otherwise 

scholastically qualified students who, based on their 

admission success, could be reasonably expected to take all 

required courses for their major after enrollment. 

Indicates that there is likely to be substantial inflexibility for 

providing any additional services to students who “are not 

otherwise qualified.”  Note that this score cancels out any 

mission, vision, or values statements that advocate for 

diversity and/or inclusion 

-1 
Current existence of a substantially separate program on 

campus. 

Creates a confusing image to the general public as well as IHE 

faculty, staff, and students which is difficult to justify in 

terms of the LRE provisions of the IDEA 

-1 

Stated mission, vision or values  is solely to develop 

intellectual curiosity, scholarship, and/or academic 

excellence 

Course instructors are highly unlikely to be receptive to 

students not considered “the best and the brightest” 
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Appendix I  

Characteristics of Private 4+ Year IHEs in CT 

 

Name (n=17) 

Degrees 

offered 

  
 H

o
u

s
in

g
 o

r 
R

e
s
id

e
n

ti
a

l 
L

if
e 

Mis-

sion, 

Vision 

and/or 

Values 

C
o

m
m

u
n

it
y
-b

a
s
e
d

/n
o

n-
a

c
a

d
e
m

ic
 A

N
D

/O
R

 

e
x
te

n
s
iv

e
  
c
o

n
ti
n

u
in

g
 e

d
u

c
a

ti
o

n 

G
e

n
e

ra
l 
S

tu
d

ie
s
 (

G
S

) 
o

r 
In

d
e
p

e
n

d
e
n

t 
S

tu
d

y 

>
3

 p
ro

g
ra

m
s
 o

f 
V

A
R

IE
D

 s
tu

d
y
 A

N
D

/O
R

 s
tr

o
n

g
  

s
e
rv

ic
e
 r

e
q

u
ir
e
m

e
n

t  

E
x
is

ti
n

g
 H

ig
h

 S
c
h

o
o

l 
p
a

rt
n

e
rs

h
ip

s
  
d

o
c
u

m
e
n

te
d

 

c
le

a
rl
y
 

B
ro

a
d

 r
a

n
g

e
 o

f 
s
u

p
p

o
rts

 f
o

r 
s
tu

d
e
n

ts
/S

w
D

 o
r 

B
r
o
a
d
 
r
a
n
g
e
 
o
f
 
d
i
s
a
b
i
l
i
t
i
e
s
ò

 

E
x
is

ti
n

g
 s

u
b

s
ta

n
ti
a

lly
 s

e
p

a
ra

te
 p

ro
g

ra
m
 

S
c
h

o
la

rl
y
 p

u
rs

u
it
s
 o

n
ly

 

S
C

O
R

E
 

A

S 

BA 

or 

BS 

G
r
a
d
u
a
t
e
 
(
M
a
s
t
e
r
ô
s
 
o
r
 
D
o
c
t
o
r
a
l
)

 

D
iv

e
rs

it
y
 i
a

n
d

/o
r 

In
c
lu

s
io

n
  

R
e
s
tr

ic
te

d
 D

S
O

 M
is

s
io

n
  

University of 

Hartford  
Y Y 

M,

D 
+1 +1  +1 +1 +1 +1 +1  

 
7 

Wesleyan 

University  
Y Y 

M,

D 
+1 +1  +1 +1 +1 +1 +1 -1 

 
6 

Connecticut 

College  
 Y M +1 +1 -1  +1 +1  +1  

 
4 

Quinnipiac 

University   
Y Y 

M,

D 
+1 +1    +1 +1   

 
4 

Yale University   Y 
M,

D 
+1 +1   +1 +1 +1   -1 4 

Fairfield 

University  
Y Y 

M,

D 
+1 +1 -1  +1 +1    

 
3 

Sacred Heart 

University  
Y Y 

M,

D 
+1  -1  +1 +1  +1  

 
3 

Trinity College  Y Y  +1 +1 -1  +1 +1    -1 2 

Albertus Magnus 

College   
Y Y M +1 +1 -1   +1    

 
2 

Goodwin College  Y Y   +1 -1  +1 +1     2 

St. Vincent's 

College  
Y Y   +1 -1  +1     

 
1 
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University of 

Bridgeport  
Y Y 

M,

D 
+1 +1 -1  +1     

 
1 

University of 

New Haven  
Y Y 

M,

D 
+1 +1 -1  +1     

 
1 

University of 

Saint Joseph  
Y Y 

M,

D 
+1 +1    +1   -1 

 
1 

Lincoln College 

of NE  
Y Y           

 
0 

Mitchell College  Y Y  +1 +1 -1      -1  0 

Post University  Y Y M   -1        -1 

N per criteria    13 14 11 2 11 11 4 4 3 2  
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Appendix J 

Characteristics of State-Operated 4+ Year IHEs in CT 

 

 

Public 4-year 

State 

Universities 

(n=5)  

Degrees 

offered 
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S
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E
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S 

G
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d
u
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e
 
(
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D
o
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/o

r 
In

c
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s
io

n
  

R
e
s
tr

ic
te

d
 D

S
O

 M
is

s
io

n
  

Eastern 

Connecticut 
Y Y M +1 +1  +1  +1     4 

University of 

Connecticut 
Y Y 

M

D 

+

1 
+1   +1 +1     4 

Western 

Connecticut 
Y Y 

M

D 

+

1 
+1   +1 +1 +1  -1  4 

Central 

Connecticut 
Y Y 

M

D 

+

1 
 -1  +1 +1     2 

Southern 

Connecticut 
Y Y 

M

D 

+

1 
+1 -1   +1     2 

N per criteria    5 4 2 1 3 5 1 0 1 0  
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Appendix K 

Characteristics of Public Two-Year IHEs in CT 

 

Public 2-year 

Community 

Colleges (n=12) 

which all offer, 

at most, 

Associate 

degrees  

Degrees 

offered 

  
 H

o
u

s
in

g
 o

r 
R

e
s
id

e
n

ti
a

l 
L

if
e 

Mis-

sion, 

Vision 

and/or 

Values 

C
o

m
m

u
n

it
y
-b

a
s
e
d

/n
o

n-
a

c
a

d
e
m

ic
 A

N
D

/O
R

 

e
x
te

n
s
iv

e
  
c
o

n
ti
n

u
in

g
 e

d
u

c
a

ti
o

n 

G
e

n
e

ra
l 
S

tu
d

ie
s
 (

G
S

) 
o

r 
In

d
e
p

e
n

d
e
n

t 

S
tu

d
y 

>
3

 p
ro

g
ra

m
s
 o

f 
V

A
R

IE
D

 s
tu

d
y
 A

N
D

/O
R

 

s
tr

o
n

g
  
s
e
rv

ic
e
 r

e
q

u
ir
e

m
e
n

t  

E
x
is

ti
n

g
 H

ig
h

 S
c
h

o
o

l 
p
a

rt
n

e
rs

h
ip

s
  

d
o

c
u

m
e
n

te
d

 c
le

a
rl
y 

B
ro

a
d

 r
a

n
g

e
 o

f 
s
u

p
p

o
rt

s
 f
o

r s
tu

d
e
n

ts
/S

D
 

o
r
 
B
r
o
a
d
 
r
a
n
g
e
 
o
f
 
d
i
s
a
b
i
l
i
t
i
e
s
ò

 

E
x
is

ti
n

g
 s

u
b

s
ta

n
ti
a

lly
 s

e
p

a
ra

te
 p

ro
g

ra
m
 

S
c
h

o
la

rl
y
 p

u
rs

u
it
s
 o

n
ly

 

S
C

O
R

E
 

AS 

BA 

or 

BS 

G
r
a
d
u
a
t
e
 
(
M
a
s
t
e
r
ô
s
 
o
r
 

D
o

c
to

ra
l)

 

D
iv

e
rs

it
y
 a

n
d
/o

r 
In

c
lu

s
io

n
  

R
e
s
tr

ic
te

d
 D

S
O

 M
is

s
io

n
  

Northwestern 

Connecticut 
Y      +1 +1 +1 +1    4 

Manchester Y    +1 -1 +1 +1 +1     3 

Three Rivers Y    +1  +1 +1      3 

Gateway Y    +1   +1 +1   -1  2 

Quinebaug 

Valley 
Y      +1 +1      2 

Tunxis Y      +1 +1      2 

Asnuntuck Y     -1 +1 +1      1 

Capital Y     -1  +1 +1     1 

Housatonic Y     -1  +1 +1     1 

Middlesex Y     -1 +1 +1      1 

Naugatuck 

Valley 
Y    +1 -1  +1      1 

Norwalk Y    +1 -1  +1      1 

N per criteria 
1

2 
0 0 0 5 7 7 12 5 1 0 1 0  

 

 

 


